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CHAPTER I 
THE PROBLEM 
Introdu<;tion 
Preschool children's reading attitudes are becoming recognized for their im-
portance in later r~ading habits (Glazer, 1991). One of the most important aims 
of the child's beginning reading experiences is to help the child develop a positive 
attitude toward reading (Heilman, 1972). Modification and reinforcement of pos-
itive attitudes requires that attitudes toward reading be assessed (Saracho, 1987). 
The home produces the first, most insistent impact on the child's attitude forma- -
tion. Smith (1990) stated that pare:p.ts create early images about learning that will 
shape the child's attitude for many years. If the child sees the parent reading reg-
ularly, reading becomes important. H~sen (1969) studied the effect of the home 
literary environment on fourth grade children's reading attitudes. Mason (1983) 
studied kindergarten children who demonstrated a high or low interest in literature 
and how that related to both their home and school environment. These studies 
dealt with older children, and did not include 3-, 4-, and 5-year-olds. But it is 
these formative years that are important because the attitudes and habits acquired 
by children during the beginning reading peri?d influences later reading behavior 
(Heilman, 1972; Saracho & Dayton, 1989). 
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Purpose 
Little research has been done in the area of preschool children, ages three, 
four, and five, their reading attitudes, and their home literary environment. The 
purpose of this research\nvestigation, the~efore, is to assess preschool children's 
reading attitudes and note the link between these ,attitudes and their home literary 
environment. 
Importance of the Study 
The importance of this study lies in the importance of reading itself. Atti-
tudes young children develop during early years will have a lasting effect on their 
later read1ng. They may learn the mechanics of reading, but reject or dislike read-
ing. Therefore, reading attitudes assume an important role in the reading process 
(Saracho, 1987). 
The assessment of these attitudes is vital. How children feel about reading is as 
important as whether they are able to read. The value of reading ability lies in its 
use, rather than its possession (Estes, 1971 ). A basis for possible improvement of 
reading attitudes would be establishing a link between preschool children's reading 
attitudes and the home literary environment. 
Many previous studies relating the home environment and reading have used 
two measures. The home environment was measured using status characteristics 
', 
such as parent's occupation, education level, and income, and reading was mea-
sured by an achievement test. Using these status characteristics as a measurement, 
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requires a change in status for an improvement in the environment, which may be 
impossible (Hansen, 1969). This study concentrates on non-status characteristics 
to measure the home environment. If non-status characteristics can be established 
as important to the home literary environment and attitude formation, the chance 
for change and improvement is greate,r: 
Research Hypotheses 
Hansen (1969) found that the home literary environm~nt was the only signif-
icant contributor to children's independent reading. He concluded that voluntary 
readers come from homes with a supportive "literary environment" indicated by 
the availability of books, amount of reading done with the child, reading guidance, 
and good models of readers (Hansen, 1969). Mason (1983) found that children with 
a high interest in 'qjterature looked at books more frequently, were read to daily 
and their parents more often chose reading as a leisure activity. Finally, high in-
terest children were reported to have more children's books in the home (Mason, 
1983). From these previous studies,' the following hypotheses were developed for 
the present study. 
1. There will be no significant difference between the means of Preschool Chil-
dren's Reading Attitudes based on Household Income. 
2. There will be a significant difference between the means of Preschool Chil-
dren's Reading Attitudes based on the Reading Time Commitment in the Home, 
specifically: 
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(a) the amount of time the child looks at books; 
(b) the number of specific times the parents regularly read to the child or look 
at books with the child; 
(c) the amount of time the parents spend in personal reading for enjoyment; 
(d) the amount of time the parents spend in personal reading for information; 
(e) the number of people who read to the child or look at books with the child. 
3. There will be a significant difference between the means of Preschool Chil-
dren's Reading Attitudes based on the Physical Literary Environment of the Home, 
specifically: 
(a) the number of books in the home; 
(b) the number of places where books or other reading material are found in 
the home; 
(c) specific places where the parents regularly read to the child; 
(d) the type of material most read by the mother; 
(e) the type of material most read by the father. 
4. There will be a significant relationship between Preschool Children's Reading 
Attitudes and the Parents' Attitudes Toward Reading. 
Definition of Terms 
For the purpose of this research investigation, the following definitions of terms 
will be used: 
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1. Attitudes - Attitudes axe considered to consist of a system of feelings re-
lated to reading which causes the learner to approach or avoid a reading situation 
(Alexander & Filler, 1976). 
2. Reading- The process of reading is defined as looking at pictures, books or 
other printed material, as well as being read to by another person (Saxacho, 1988). 
3. Home Literary Environment- -The home literary environment is defined as 
the factors involved in creating a lit,eraxy or nonliterary atmosphere in the home, 
including the availability of literary materials in the home, the amount of reading 
done alone with children, reading guidance and encouragement, and parents as 
model reading examples (Hansen, 1969). 
4. Reading Time Commitment in the Home - Reading time commitment in 
the home is defined as the amount of time the preschool child looks at books or 
other reading material, how often other people read to the preschool child or look 
at books with the preschool child, specific times the parents regularly read to the 
preschool child or look at books with the preschool child, and the amount of time 
each parent spends in personal, reading for enjoyment and information in the home. 
5. Physical Literary Environment - The physical literary environment is de-
' ' 
fined as the number of children's and adult books in the home, where books or 
other reading material are in the home, specific places where the parents regularly 
read to the preschool child or look at books with the preschool child, and the type 
of materials each parent spends the most time reading. 
CHAPTER II 
LITERATURE REVIEW 
Theoretical Framework 
Fogel and Thelen's (1987) dynamic. systems approach provides a base for this 
investigation. This approach states that the environment can move the system into 
new modes, leading to behavioral performances that a child alone, or in another en-
vironment, could not produce. The element acting as the primary agent of change, 
driving the system through a phase shift, is the control parameter. In dynamic 
systems approach, there is no formal difference between endogenous and exogenous 
control parameters. The environment can provide control parameters that com-
bine with those available to the child to create behavior. During social interaction 
between parent and child, adults .cah temporarily enhance a child's performance 
beyond what the child could do alone. Through this scaffolding and interaction, 
adults provide an extrinsic control parameter. The emergent behavior this produces 
is not hard wired, but rather assembled in the context of the adult-child interaction 
(Fogel & Thelen, 1987). It is interaction and scaffolding in the area of reading and 
parent's modeling that this research targets. The literary environment of the home 
will be examined in relation to the preschool child's attitude toward reading. 
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Organization of Literature 
Reading attitudes are complex and somewhat difficult to define. Various re-
searchers have developed instruments to assess children's reading attitudes. The 
first section of this literature review describes the development of different instru-
ments as well as studies involving the use of these instruments in attitude assess-
ment. Although this present research study involves only preschool age children 
and uses Saracho's (1988) Preschool Reading Attitude Scale, other studies and in-
struments centering around older children provide an historical background and 
the basis for work with younger children. Studies directed at older Ghildren led 
to the need for research with preschool age children. Therefore, studies designed 
around the development and implementation of reading attitude instruments for 
non-preschool age children will be included. 
The first section is organi2;ed around Dupois and Askov's (1982) categories 
of various assessment techniques. The second section contains studies showing a 
relationship between reading attitudes and interests, and the home environment. 
The final section, reviews literature dealing with the importance of parents and the 
<, 
home in the formation of reading attitudes. 
Reading Attitude Assessment Instruments 
Assessing reading attitudes and interests is a difficult, yet necessary task. 
Dupois and Askov (1982) described several different assessment techniques includ-
ing teacher assessment of students, students assessing each other and student self- · 
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assessment. Teacher assessment of reading attitudes may be accomplished through 
anecdotal records, rating scales, checklists and interviews. Assessments which ask 
students to provide information about themselves are usually one of four types rang-
ing from more subjective and unstructured, to more objective and structured. These 
four types are: (a) open-ended, where the student is asked to complete sentences 
or to answer questions; (b) paired-choice, where the student is asked to choose be-
tween two given set of items; (c) summated, where the student is asked to agree 
or disagree with statements on a Likert-type scale; and (d) semantic differential, as 
developed by Osgood, using a set of bipolar adjectives to rate the topic. 
Using Dupois and-Askov's (1982) categories, the development of teacher assess-
ment procedures will be described including interviews, (Mason, 1967; Ransbury, 
1973; & Saracho, 1984b) rating scales, (Rowell, 1972) and checklists (Heathington & 
Alexander, 1979; & Saracho, 1984a). This will be followed by research involving the 
development and use of assessment techniques u'sing an open-ended format, (Lip-
sky, 1983) paired or forced choice, (Askov & Fishback, 1973; LePage & Mills, 1990; 
Heimberger, 1970; & Schotanus, 1967) an9. summated or Likert-type scales (Estes, 
1971; Dulin & Chester, 1979; Redelheim, 1976; Saracho, 1987; Wallbrown, Levine, 
Singleton & Engin, 1981; Wallbrown & Wisneski, 1981; Blaha & Chomin, 1981; 
Wallbrown & Cowger, 1982; Berkowitz & Engin, 1984; Hummel & Fisher, 1985; 
Lewis & Teale, 1982; McKenna & Kear, 1990; Saracho, 1986; Saracho, 1984-1985; 
Saracho & Dayton, 1989). 
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Mason (1967) interviewed 178 preschool children about reading. Each child was 
asked individually: (a) Do you like to read? (b) Would you like to be able to read? 
(c) Does anyone in your family like to read? and (d) Do you like him /her j them 
to read? Many of the children responded affirmatively to the first question, and 
after about half of the children had been interviewed, a second question followed 
an affirmative response of, "Can you do 'it all by yourself?" More than 90% of the 
children answered "Yes'' and believed that they" could read by themselves. 
The responses to th~ second question were predictable based on responses to 
the first question. Most of the children who said they did not like to read because 
they did not know how, wanted to lea:rn how. In response to the third question, 
most of the children reported someone read in their home. A plurality named their 
, mother as the reader, and some named· both parents, or just their father. Most 
children responded favorably to the fourth question, however, a few elaborated. 
One four-year-old girl stated that &he liked her parents to read stories, but not to 
read letters and newspapers. A 5-year-old boy reported he did not like people to 
read, and all that was reported to be read in his home were newspapers. Another 
5-year-old girl stated, "Mother makes my brother read. He doesn't like it, but he 
has to." She did not like her brother to read. These· statements make the point 
that preschool attitudes toward reading may be learned, based on past experiences. 
Mason (1967) suggested that educators who tell parents to read for themselves and 
to their children may need to give cautions. Negativism toward reading shown by 
some of the preschoolers, is an attitude that has been learned. Children may be 
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ignored when parents are reading, and may become as negative toward reading as 
the child whose older siblings complain about reading assignments. 
Ransbury (1973) stated that literature concerning reading attitudes largely 
consists of two types of research: (a) Does a child's attitude toward some particular 
object change after having read about it, and (b) Does a child's attitude change 
toward reading following exposure oto a new reading method or to new reading 
material. However, she felt other information may be useful to researchers, such as: 
(a) What behaviors are perceived by children, teachers and parents as indicative 
of reading attitud,e? and (b) What factor~ significantly influence children's reading 
attitudes? Ranshqry (1973) interviewed 60 children in fifth and sixth grade, their 
parents and their teachers, and asked them to describe the reading behaviors of 
someone who apparently enjoyed reading, and the behaviors of someone who did not. 
The children, teachers and parents did not select the same behaviors as indicative 
of attitude toward reading. The children associated attitude with verbal statements 
about merits of reading, with the number of reading materials and the coupling of 
reading with other activities. They made statements such as, "He says he likes to 
read," "He has his own library at home," or "He reads while he is in the bathroom." 
Parents contended that it was the frequency of reading and the diversity in types 
of materials that indicated attitude toward reading. Parents' statements were, 
"He reads whenever he has a free momen~," or "He reads newspapers, magazines 
and library books." Teachers associated reading attitude most strongly with the 
child's intelligence. Teachers' comments included, "He finishes all of his assignments 
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efficiently and correctly; therefore, he enjoys reading," or "He is very bright, he likes 
to read." Children contended that the example set for them by their parents, as 
well as their own abilities, affected their attitudes. The influence of parents was 
perceived by teachers, children and parents as greatly affecting a Child's reading 
attitude. The diversity of these descriptions of behavior perceived as indicative of 
reading attitudes demonstrated the need for effective assessment instruments. 
' ' 
Saracho (1984b), interviewed 60 children between the ages of three and five 
to assess their understanding of the reading process. They were each asked three 
questions: (a) What do you see as reading? (b) Who reads? and (c) Where do 
people read? To the first question, most of the responses were reading (30%), 
books (25%), no response (20%) and stories (13%). To the second question, most 
of the responses showed that their mother ( 44%) and their teacher ( 38%) reads to 
them. To question 3, the children's responses were categorized as (a) school (45%), 
(b) home (42%), and (c) community,(14%). Saracho concluded that these children's 
responses indicated that young children's concepts of reading are influenced by their 
immediate experiences and developmental characteristics. 
Rowell (1972) stated three conclusions about attitudes: (a) attitude is reflected 
in children's behavior, (b) behavior can be recorded by an observer using a properly 
designed instrument, and (c) an instrument used by an observer to measure attitude 
toward reading should provide the observer with degrees of reaction to reading 
attitudes. Thus, A Scale of Reading Attitude Based on Behavior was developed. 
Three categories were selected to represent the comprehensive picture of reading 
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in elementary schools: (a) reading for pleasure, (b) reading for content area, and 
(c) reading as it takes place in the classroom. The scale consisted of 16 items on 
a Likert-type scale. For purposes of reliability when using the scale, the observer 
must have more than a brief period of observation to complete the scale. In 1966, 
to establish reliability, four student te~chers were asked to complete the reading 
attitude scale and then their supervising teachers completed the scale on a random 
third of the children. The overall average ,coefficient was .88, which was considered 
satisfactory. To establish validity, the student teachers and supervising teachers 
each gave summated ra~ings of 5 to 1 to each child based on their attitudes, thus 
separating them into five groups, ranking from high to low. Validity coefficients 
averaged . 70, which was considered acceptable. Although this scale was developed 
for children with critical reading problems, Rowell (1972) stated that it can be used 
with other children. 
Heathington and Alexander (1979) chose to use observations and a ten question 
checklist to assess attitudes. Observations, which have long been used to determine 
strengths and weaknesses in reading skills, need to be comprehensive and over a 
period of time. To develop the checklist, 60 children in grades one through six were 
interviewed. They were asked, "What do children your age say and do when they 
dislike reading?" and "What do they say and do when they like reading?" The 
children's responses were categorized and used to construct the ten question, quick 
assessment checklist. The authors felt that a two week observation period would 
be sufficient time to observe and would be indicative of reading attitudes. The 
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checklist was considered by the authors to be beneficial to teachers because: (a) it 
is a listing of behaviors children feel are indicative of positive and negative attitudes 
toward reading, (b) it is concise and quick to use, (c) it can be used as a diagnostic 
tool for examining reading in various environments, and (d) it is comprehensive in 
that it views reading behaviors over time and in different situations. 
Saracho ·(1984a) developed ·the Preschool Reading Attitudes Observation 
Checklist (PRAOC), to assess young children's observable behaviors toward reading. 
The PRAOC was derived from Rowell's 1972 study and based. on his conclusions 
about attitudes and observations. Heathington and Alexander's 1979 observation 
checklist became the basis for the PRAOC. Development of the PRAOC, like Heath-
ington and Alexander's checklist, was based on the responses of 80 children, ages 
3 to 6 years, to the questions, "What do children your age say and do when they 
like reading?" and "What do children your age· say and do when they do not like 
reading?" The children's responses were placed into four environmental categories: 
(a) school reading activities, (b) non-school reading activities, (c) library reading 
activities, and (d) general reading adivities. The PRAOC consists of eleven "yes", 
"no" statements for the teacher to use after a period of observation. Saracho stated 
that the PRAOC can be used with ease because it is: (a) brief enough for classroom 
teachers, (b) easy to administer, (c) identifies reading behaviors which children view 
as positive or negative, (d) s~rves to diagnose several areas of the child's reading 
environment, and (e) assesses young children's reading behaviors at different times 
and circumstances. 
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Lipsky (1983) stated that educators generally agree that positive attitudes are 
essential on the part of the learner. To assess effects of home, school, peers and cul-
tures on attitudes of fifth grade boys, a picture-story technique was developed. The 
Reading Attitude Imagination Technique (RAIT) was developed. Nine ambiguous 
pictures which involved the reading process were developed and presented to the 
sample of 20, fifth grade males. The students were instructed to: (a) Make up a 
" ' 
story about each picture giving it a 'beginning and ending, and (b) Tell what the 
people in the picture are thinking and feeling. Their responses were tape recorded 
and examined for covert negative or positive statements. One hundred and nine of 
these covert negative and positive statements were agreed upon by the investigators 
and assigned values of plus one to positive statements, and minus one to negative 
statements. Using these 109 statements, the RAIT was administered to 118 sub-
jects, previously separated into the top 25%, and the bottom 25% in reading scores. 
Means, variances and t-tests were computed. The t-ratios were significant on eight 
of the nine pictures. Results sugge~ted that the higher reading achievers held a 
more positive attitude toward reading. 
Askov and Fishback (1973) described refinement of the previously developed 
Primary Pupil Reading Attitude Inventory. The inventory used a paired choice 
format where the child was asked to choose between a picture of a child reading 
and a child engaged in another recreational activity. The 11 pictures were paired 
in 30 different ways, but only 18 included a reading picture as a choice, and the 
other 12 were distractors. Gender specific versions of the pictures were used. Askov 
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and Fishback (1973) administered the Primary Pupil Reading Attitude Inventory in 
conjunction with the Word Reading and Paragraph Meaning subtests of the Stan-
ford Achievement Tests, to first and third graders. Attitude scores were significantly 
related to Paragraph Meaning scores, but not to the Word Reading subtest. Other 
findings showed that the girls had more positive attitudes toward reading than the 
boys. Grade placement did not show a significant relationship to attitudes and the 
attitudes scores were constant from Spring to Fall of that yeai. 
LePage and Mills (1990) used the Primary Pupil Reading Attitude Inventory 
with 4- and 5-year-olds in a study to explore the relationship between a picture 
symbol prereading program and attitudes toward reading. Children who were in-, 
volved in picture symbol prereading activities showed an improvement in reading 
attitudes. 
Heimberger (1970) researched the Sartain Reading Attitudes Inventory, devised 
by Dr. Harry W. Sartain, to show :how children in grades 1 through 4 feel about 
reading. The inventory consisted of four sections, Recreational Reading, Work-
Type Reading, Learning to Read and Social Value. Children were read a total of 37 
forced choice items~ and the child chos~ between one of two statements, one implying 
interest i~ reading and one implying interest in a different type of activity. A 1964 
study by Edward Canan showed good reliability for the Sartain Reading Attitudes 
Inventory and in 1968-1969, norms were established for grades 2 through 4. The 
sample size was 1,093 and took into consideration income level. In this study, no 
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differences in children's attitudes were detected as related to their socioeconomic 
level. 
Schotanus (1967) adapted the Activity Preference Test to study the relation-
ship of the difficulty of reading material and attitude toward reading. Forty, second 
graders, half of whom exhibited favorable, attitudes toward reading and half who ex-
hibited unfavorable attitudes, were involved. The Adapted Activity Preference Test 
consisted of seven pictures containing reading and non-reading activities which were 
paired in 21 ways and presented to the children. They were instructed to choose 
which of the two pictured activities they ·would rather do. An interview, informal 
reading inventory and a second administration of the preference test provided ad-
ditional data. This study indicated that the difficulty of the reading materials was 
not significant in determining the children's attitudes. 
Estes (1971) developed a five point Likert-type scale for measuring children's 
attitudes. The scale was constructed based on contributions of high school and 
elementary school teachers about 'children's attitudes. There were 28 items on the 
initial scale which was admi~stered to a sample population. Analysi!) of this sample 
data resulted in the final, 20-item scale. 
Dulin and Chester (1974) researched the Estes Scale and validated it with a 
secondary population of 140 eleventh graders. Two sets of data were collected: 
(a) the students' responses to self-rating scales, and (b) teachers' judgments of 
the children's attitudes in terms of rating scales. Their results indicated that the 
Estes Scale was a very powerful instrument for measuring levels of positive attitudes 
17 
toward reading and books. It was highly correlated with self-perceived and teacher-
perceived ratings. 
Lewis (1979) developed an attitude scale for third, fourth and fifth graders 
based on the Estes Attitude Scale. Revisions made. on the Estes scale involved 
reducing the level of reading comprehension needed for reliable responses, and the 
. . ' 
reduction of response categories from a five point Likert-type scale, to a 3-point 
scale of "yes'\ '"sometimes", and "no." This scale was administered to 214 third, 
fourth and fifth graders and indicated an acceptable level of consistency. Children's 
scores were compared to teacher ratings and showed acceptable reliability. 
Redelheim's (1976) research goal~ were to develop a non-reading instrument :for 
measuring kindergarten through second grade children's attitudes toward reading, 
and expanding the definition of reading to include a conception that these young 
children have of it. The Children's Attitudes toward Reading Test (CHART) de-
fined reading by including photographs of a variety of reading or reading-related 
settings, both instructional and recreational, in the school, the home and in stores. 
Four dimensions of reading were in eluded: (a) Instructional reading, (b) School 
Recreational reading, (c) Home and Recreational reading, and (d) Outdoor Recre-
ational reading. Photographs were taken depicting various reading activities and 
48 were printed, through a 50% screen which created a dotted effect, ambiguous in 
detail. This was done to provide each child the opportunity to project him/her self 
in the picture and the activity. These pictures were presented to 111 kindergarten, 
first, and second graders, who served as judges as to if the pictures represented 
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something about reading. Thirty-six pictures were selected and reprinted for group 
administration. Directly below each picture were three empty boxes and children 
were directed to mark whethe~ the picture showed something he/she would like 
to do, would not like to do, or was not sure about. The final form was admin-
istered to 166 kindergarten, first, ~d s~cond graders. Reliability was acceptable 
with Coefficient Alpha values of .94,_ .86, and .82 for the three grades respectively, 
and test-retest reliability coefficients were .65, . 78, and . 79. To validate CHART, 
children rated themselves and teachers rated children. Self-ratings of the children 
more closely reflected CHART scores than did teacher ratings. Redelheim (1976) 
concluded that since the evidence supported both reliability and validity scores of 
CHART, reading needs to be defined more broadly if an accurate assessment of 
- ' 
student attitude toward reading is to be made. 
Saracho's (1987) concern about the relationship between children's reading and 
patterns that reflect their attitude toward reading, stimulated the development of 
the Young Children's Reading Attitude Scale as a way to identify attitudes at a 
young age. The attitude scale uses. the same ten items as the checklist Saracho 
(1984a) devised for observation. The items are read to the children who respond 
on a 3-point Likert-type scale depicted by a happy face (score of 3), a neutral face 
(score of 2), and a sad face (score of 1). The child's total score is indicative of 
his/her attitude toward reading. 
Wallbrown, Levine, Singleton and Engin (1981) researched the multidimen-
sionality of reading attitudes. They revised the Survey of Reading Attitudes which 
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originally consisted of 150, five point Likert-type items obtained from students and 
teachers, as well as professional literature concerned with reading. Factor analysis 
resulted in the categorizing of seven dimensions of reading attitude: (a) Expressed 
Reading Difficulty, (b) ~eading as Direct Reinforcement, (c) Reading as Enjoy-
ment, (d) Alternative Leaxning Modes, (e) Reading Groups, (f) Silent versus Oral 
Reading, and (g) -Comics. Items were developed to measure some of the weaker 
dimensions and a new set of items were written to measure the eighth dimension of 
Reading Anxiety,, as advis~d by teachers. The new version of the Survey con~isted 
of 88 Likert-type i:tems. This second edition was administered to 600 students, 
then more revisions 'Yere made. The third edition consisted of 92 Likert-type items 
designed to measure the eight dimensions of reading attitudes. Wallbrown et al 
(1981), chose a sample of 159 fifth and sixth graders to administer the third version 
of the Survey. In general, the reliability estimates obtained for the eight dimensions 
were favorable when compaxed to other measures of attitudes. The authors reported 
that this may 'not be generalized to. ~tudents with other socioeconomic and ethnic 
backgrounds. 
Wallbrown and Wisneski (1981) reported that the Survey of Reading Attitudes 
is a very promising instrument for measuring reading attitudes. They reported that 
reading attitude is a complex, multifactoral phenomenon and that with a hetero-
geneous sample, eight dimensions of reading attitude axe likely to be obtained. 
Wallbrown and Wisneski (1981) chose a sample of 90 fifth-grade students diagnosed 
as having reading problems to administer the third version of the Survey of Reading 
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Attitudes. Reliability estimates were highest for the dimensions of Expressed Read-
ing Difficulty, Reading as Enjoyment, Reading as Direct Reinforcement and Silent 
versus Oral Reading. The other four dimensions had reliability estimates between 
alpha = . 72 and .67. 
Blaha and Chomin (1981) used the second edition of the Survey of Reading At-
titudes with 344 inner-city Detroit fifth graders to investigate the construct validity 
of the eight dimensions of reading attitudes. Overall, their findings indicated sup-
port for the reading attitude dimensions of Expressed Reading Difficulty, Reading 
as Enjoyment, Silent versus Oral Reading and Alternative Learning Modes. How-
ever, Reading Anxiety merged with the Expressed Reading Difficulty dimension, 
and the Reading as Direct Reinforcement and Reading Group dimensions merged 
into a single dimension and had s,ome overlap with the Reading as Enjoyment di-
mension. Finally, a single Comics factor split into the two factors of Comic Books 
and Newspaper Comics. 
Wallbrown and Cowger (1982);.administered the third edition of the Survey 
of Reading Attitudes to 235 intermediate grade students in a suburban parochial 
school. Normative data were gathered for the eight dimensions of reading attitude. 
However, a disclaimer for use of these norms beyond the sample studied was pre-
sented based on the belief that reading attitudes are influenced by a wide array of 
variables, such as emotional climate of the classroom, school and community. 
To expand the normative data for the Survey to an additional population and 
school setting, Berkowitz and Engin (1984) administered the Survey of Reading 
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Attitudes to 167 intermediate and high school students who were enrolled in private 
schools for Learning Disabled children. The results showed no appreciable attitude 
difference based on gender. Other findings indicated that the LD students scored 
generally higher on Expressed Reading Difficulty, lower on Reading as Enjoyment, 
and higher on Alternative Learning M?des and Reading Anxiety. When compared 
to normative data collected by Wallbrown and Wisneski (1981), Wallbrown, Levine, 
Singleton and Engin (1981), and Wallbrown and Cowger (1982), the standard devi-
ations suggested little variability, and the standard error of measurement was fairly 
consistent, lending support to the statistical souridness of the instrument. 
Hummel and Fisher (1985) admi~istered the Survey of Reading Attitudes and 
the Bundy Reading Preference Survey to 130 fourth and fifth grade students in order 
to investigate the relationship between, children's attitudes toward reading and their 
reading interests. It was hypothesized that children with positive attitudes would 
show interest in all types of books. The results indicated a significant relationship 
between Reading as Enjoyment and reading interest. Students who saw an intrinsic 
/ 
value in reading had a greater interest in a variety of kinds of books. 
Lewis and Teale (1982) investigq.ted the applicability, to upper primary school 
children, of a multidimensional conceptualization of attitude toward reading. They 
employed a self-report questionnaire consisting of 40 Likert-type items representing 
three attitudinal scales: (a) Individual Development, (b) Utilitarian, and (c) En-
joyment. This version was administered to 263 fourth and sixth grade students. 
On the basis of these results, modifications were made and administered to 762 
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fourth and sixth grade students. The students did not discriminate between valu-
ing reading as a means of facilitating individual development, and valuing reading 
as a means of facilitating success at school and work. However, the students consis-
tently were more likely to disc~iminate between valuing reading, and enjoying it. It 
was concluded that primary school children hold attitudes about reading that are 
multidimensional. 
McKenna and Kear (1990) set out to produce a ptiblic-~omain instrument to 
enable teachers to estimate children's, reading attitude'ievels efficiently and reliably. 
The authors agreed that the survey must:, _(a) have a large-scale normative frame 
of reference; (b) comprise a set of items s~ected on the basis of desirable psycho-
metric properties; (c) be empirically documented for reliability and validity; (d) be 
applicable to grades 1-6; (e) have a meaningful, attention-getting, student-friendly 
response format; (f) be suitable for group administration; and (g) have separate sub-
scales for recreational and academic reading. The pictorial response format used 
consisted of four sketches of 'the Garfield cartoon character in poses representing 
very happy to very upset. The children were read questions related to reading which 
were a compilation of previous surveys, and then instructed to indicate which of 
the Garfield poses represented how they felt about each. The instrument, The Ele-
mentary Reading Attitude Survey (ERAS), was tested and revised until a 20-item 
refined scale remained. This was then administered to 18,000 children in grades 1-6 
to establish validity, reliability and produce norms. 
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Saracho (1986) set out to design a non-reading scale to assess reading atti-
tudes of 3-, 4- and 5-year-old children. This was based on the belief that there 
had been too little research in this area and that which did exist was not relevant 
for young children. Previous studies were limited in one or more ways because: 
(a) they were developed for older children (Estes, 1971; Heathington and Alexan-
der, 1978); (b) they represented reading in only one dimension, either instructional 
I 
or recreational (Askov, 1972); (c) they had an inappropriate format in the mode of 
presentation or recording for 3-, 4- and 5-year-olds; ord) they used an instrument 
that is too long for young children. The process for constructing the instrument, 
The Preschool Reading Attitude Scale (PRAS), involved six steps: (a) designing 
the instrument, selecting the type of instrument, conducting interviews and identi-
fying appropriate items; (b) pilot testing and refining; (c) administering the refined 
instrument; (d) examining validity; (d) estimating reliability; and (f) revising the 
instrument. The PRAS was designed to include the following characteristics. It 
(a) required no reading from the child, (b) required minimal time for administration 
and scoring, (c) items were representative of children's perceptions and feelings to-
ward reading, (d) was valid and reliable, (e) took into account that attitudes should 
be measured throughout children's most progressive years (3-5), and (f) measured 
important aspects of children's reading environment. Construction of the items was 
taken from a pool of responses from 102, 3-, 4-, and 5-year-olds during open inter-
views. The children were asked questions of what reading meant to them, where 
does reading occur, describe someone their age who likes to read or be read to, 
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and someone their age who does not. From the responses, a 34-item version, with 
approximately eight to nine items per subscale, was developed. The report format 
was a five-point Likert-type scale consisting of faces showing emotions ranging from 
very happy,, to very ·sad. Children were asked how they felt about reading experi-
ences in those terms. This scale was administered tq a sample population of 180 3-
to 5-year-old children. Based on the pilot test and item analysis, refinements were 
made. Because children tended to chose the extremes on the five point Likert-type 
scale, it was reduced to a 3-point Likert-type consisting of a happy face, neutral 
face and sad face in sex specific formats (Saracho and Dayton, 1989). 
Saracho's (1986) refined PRAS consisted of 25 items. This refined version was 
administered individually to 2,323, 3- to 5-year-old children. To avoid frustration, 
the test was broken into three sessions with a break between each session. Content 
and criterion-related validity were secured through interviews with reading, and 
early childhood experts who apprais~d the content and clarity of the PRAS. Teach-
ers also participated in validation by assessing their children's classroom habits as 
related to reading. The teachers' responses and assessments of the children's read-
ing attitudes were compared to the PRAS scores and found to be predictable and 
significant. 
The statements on the attitude scale, were grouped into four main categories: 
(a) School Reading Activities (SRA), (b) Nonschool Reading activities (NRA), 
(c) Library J;teading Activities (LRA), and (d) General Reading Activities (GRA). 
Reliability was computed using split-half with a Spearman-Brown correction for 
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attenuation and a test-retest method. Using a Spearman-Brown Reliability For-
mula, reliability on the major categories was: SRA = .86, NRA = .85, LRA = .90 
and GRA = .85. The test-retest reliability coefficient for the total score was .95. 
Because the refined instrument was rather lengthy for children of this age, 
the most significant statements were identified using factor analysis and twelve 
' ' ' 
items/statements were retained 'for the final form of the PRAS. Reliability and 
validity estimates were obtained for the final version using the same procedures as 
for the longer ~ersion. Test-retest reliability ranged from .92 to .98 and internal 
consistency (split-halves) reliability coefficients were:, SRA = .86, NRA = .84, LRA 
= .85 and GRA = .84. Again teachers were asked to characterize their children's 
attitudes toward reading and these were compared to the children's PRAS score. 
The results showed predictable and reli,able significance at the .001level, supporting 
the assumption that 3-, 4- and 5-year-olds were able to understand and respond to 
the 12-item attitude scale. Saracho, (1988) stated that the PRAS can be a useful 
tool for teachers as they work to improve children's attitudes. It can help identify 
reading experiences that children like or dislike, because negative reading attitudes 
need to be modified and positive attitudes need to be reinforced. 
Saracho (1984-1985) used the PRAS to identify ~mensions of young children's 
attitudes toward reading. Four dimensions were found as related to reading atti-
tudes of 3-, 4-, and 5-year-old children: (a) reading books in general, (b) reading 
printed materials in school, (c) reading books in the library, and (d) reading books 
in the classroom. The first three dimensions were strongly identified and the fourth 
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was more weakly and narrowly defined. This information could be useful in planning 
reading activities for young children. 
Saracho and Dayton (1989) used the PRAS consisting of 34-items to identify 
dimensions of reading attitudes among young children, and to look for dimensional 
changes that may reflect developmental changes from 3- to 5-year-olds. The subjects 
were 2,232 3- to 5-year-olds. After administration, factor analyses were performed 
by age and sex. Two factors reflective qf r~ading attit1.~.des were identified for each 
age group. Three-year-olds showed general reading as Factor 1 and library reading 
as Factor 2, four year olds showed general reading as Factor 1 and listening and 
library as Factor 2, and five year olds showed oral reading as Factor 1 and library 
reading as Factor 2. There was little gender specificity of factors. These changes 
may be reflective of the children's reading interests and skills. 
Reading Attitudes and Home Literary Environment 
Hansen (1969) cond"4-cted a study of the effect of the home literary environ-
ment on children's reading attitudes. The home produces the first, most insistent 
impact on the child. Generally, previous studies relating the home environment and 
reading have used two measures; the home environment was measured using sta-
tus characteristics, such as father's education, occupation, income, type of dwelling 
or type of neighborhood, and 'reading was generally measured by an achievement 
test. Using status characteristics as a measure of the home environment, the only 
way to change or improve the environment is to change status, which may be a 
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difficult, and perhaps impossible, task (Hansen, 1969). These conventional mea-
sures tended to focus on what parents are, and not on what they do. They reveal 
little about the environment of the home (Greaney, 1986). Hansen (1969) hypoth-
esized: (a) the relationship between a measure of the home literary environment 
and the child's reading attitude will be greater than the relationship between the 
parent's socioeconomic status and the child's reading attjtude, (b) the relationship 
between the home literary environment and reading attitude will be greater than 
the relationship between test IQ and reading attitude, and (c) the relationship be-
tween a measure of the home literary environment and reading test achievement will 
be greater than th~ relationship betw~en parent's socioeconomic status and reading 
test achievement. 
Hansen (1969) developed a questionnaire to measure the home literary envi-
ronment in four areas: (a) availability of literary materials in the home, (b) amount 
of reading done alone with the child, (c) reading guidance and encouragement, and 
(d) parents as model reading examples. A questionnaire was also developed to 
measure individual reading attitude .differences. Forty-eight, fourth grade children 
were selected to study. Their mother's were interviewed using the home literary 
environment measure. 
In testing the first two hypotheses, the home literary environment was the only 
significant contributor to independent reading. Father's occupation and education, 
as well as the child's test IQ score, showed no significant relationship to reading 
attitude. Girls in the study showed a significantly more positive attitude toward 
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reading. Hansen concluded that the home environment can be studied with more 
direct measures than social class. Voluntary readers come from homes with a sup-
portive "literary environment," as indicated by the availability of books, amount 
of reading done with the child, reading guidance and good models of voluntary 
readers. The study also suggested that parents need to consider the effect early 
environment has on later reading patterns. It matters more what parents do in the 
environment, and with the environment. For parents to feel that a good occupation 
and high income will insure literary experiences for children is misleading. Hansen 
(1969) suggested that more research is needed in order to formulate more clear-cut 
conclusions about the relationships between children's reading attitudes and their 
home literary environment. 
Mason (1983) conducted a study to describe the (a) free-time home activities 
of children who demonstrated high or low interest in literature, (b) characteristics 
and activities of parents of the two groups, (c) school behaviors of children in the 
two groups, and (d) nature of literature environments within classrooms of chil-
dren of the two groups. The 21 kindergarten children in the study were observed, 
evaluated, and presented with a forced choice attitude survey to determine their 
attitudes toward reading. A home environment questionnaire was completed by the 
parents including information pertaining to parent leisure activities, parent-child 
interactions with books, the accessibility of books in the home, child television 
viewing habits and free-time activities. Teachers filled out diagnostic forms in or-
der to help determine school behaviors, and the children were given the TOBE 2 
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Language Test, Level K, to determine their percentile rank on a standardized read-
ing readiness test. 
The results showed that children with high interest in literature looked at books 
more frequently, were more likely to have library cards and were taken to the library 
more often. Most of the high interest children were read to daily, whereas the low 
interest groups were read to once a week or less. A large percent of the high interest 
children had parents with a college degree or graduate degree. The parents of high 
interest children chose reading as a leisure activity significantly more. Novels and 
magazines associated with pleasure and recreation were indicative of high interest 
group parents, but newspapers and work related material were read by both groups. 
All parents had children's books in their home, but high interest children had more, 
and were more likely to have books in all parts of the home. Books in the child's 
room and the kitchen were more characteristic of high interest children. These 
findings indicated that the home exerts a strong influence upon children's interests 
from a very young age (Mason, 1983). 
Parents, the Home and Reading Attitudes 
Children form attitudes about literature based on individual experiences with 
books and reading (Glazer, 1991). Children can be encouraged to become involved 
and to develop positive attitudes toward literature through regular reading and 
careful selection of stories and poetry. Parents who ,share literatur~ with their 
children are providing a base of understanding of the reading process, of human 
) 
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relations, and of the enjoyment that books can bring (Glazer, 1991). The primary 
goal of literature programs in preschool and the primary years is the creation of 
positive attitudes toward literature. Children who enjoy and value literature will 
continue to read and experience it, and will have found a lifelong source of emotional 
and intellectual enrichment (Glazer, 1991). 
In 1983, the National Academy of Education established the Commission on 
) < ~ ,, \ 
Education and Public Policy composed of experts on various aspects of reading, 
and formed the Commission on Reading. Among their recommendations was that 
parents should read to preschool children and informally teach them about reading 
and writing. Parents should support their children's continual growth as readers by . 
encouraging reading as a free time activity, taking them to the library and buying 
books (National Academy of Education, 1985). 
Machado (1990) proposed that parents have a better chance than teachers to 
help children form positive attitudes about books and reading because of their close, 
personal relationship. Therefore, adults and older children who are literate and who 
model reading and writing can instill attitudes that these are worthwhile activities. 
The more the child is exposed to pleasurable reading activities, the greater will be 
their interest in reading. Machado (1990) also stated that family book collections 
build a child's positive attitude concerning books as personal possessions and gives 
books status. 
Kontos (1986) summarized what parents should do to create a literate environ-
ment in their home. They should provide an environment where: (a) young children 
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can see and hear adults read, write and converse in their daily lives; (b) young chil-
dren can read, write, speak and listen in spontaneous situations meaningful to the 
child, with adults and other children; and (c) young children can engage in print 
related activities during play such as (pretend) reading and writing. A major reason 
young children want to learn to read is that they see the people they admire doing 
it. Therefore, modeling reading and providing ample materials for children's play 
reading and writing are important components of early literacy curriculums. 
Jewell and Zintz (1986) described natural readers as those who independently 
look at books and stories, and recreate the stories, request books and stories and 
enjoy reading and being read to. These children have grown into reading without 
having passed any major milestones and without undue stress, pain or strain. These 
children were read to at home, both formally and informally. A wide variety of 
printed material was available in their home. However, parents of natural readers 
not only provided material, but read regularly themselves. They demonstrated the 
importance and pleasure of reading. 
Summary 
The area of attitudes and reading have slowly become recognized for their im-
portance to the learning process and future reading. Past studies have focused on 
children beyond the preschool years of three, four and five (Ransbury, 1973; Heath-
ington and Alexander, 1979; Lipsky, 1983; Askov arid Fishback, 1973; Heimberger, 
1970; Schotanus, 1967; Estes, 1971; Lewis, 1979; Redelheim, 1979; Wallbrown, 
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Levine, Singleton and Engin, 1981; Wallbrown and Wisneski, 1981; Blaha and 
Chornin, 1981; Wallbrown and Cowger, 1982; Berkowitz and Engin, 1984; Hummel 
and Fisher, 1985; Lewis and Teale, 1982; McKenna and Kear, 1990; Hansen, 1969; 
and Mason, 1983). Only a few research investigations involved 3-, 4- and 5-year-old 
children (Mason, 1967; Saracho, 1984b; Saracho, 1984a; LePage and Mills, 1990; 
Saracho, 1986; Saracho, 1984-1985; and Saracho and Dayton, 1989). The horne 
literary environment has been recognized as important, but it has not been thor-
oughly researched. Two investigations have been conducted to research the horne 
literary environment. Hansen (1969) and Mason (1983) studied the horne literary 
environment relating it to fourth grade children and kindergarten children, respec-
tively. Although these studies have enhanced the amount of knowledge in this area, 
no study has been conducted to examine the relationship between the horne liter-
ary environment and the preschool age child. The horne has a profound impact 
on the child, and during these formative years this impact needs to be examined. 
This study will, therefore, examine the relationship between the preschool child's 
attitude toward reading and their horne literary environment. 
CHAPTER III 
METHODOLOGY 
Procedures 
This study involved survey research using two surveys developed by the author 
specifically for the data collected (see Appendix A), and the Preschool Reading 
Attitude Scale (PRAS) (see Appendix B) deyeloped by Dr. Olivia Saracho (Saracho, 
I 
1986). The purpose of survey research is to ~erve as a means of gathering information 
that describes the nature and extent of a specified set of data ranging from physical 
counts and frequencies, to attitudes and opinions. This information can be used to 
answer questions that have been raised, and generally to describe what exists, in 
what amount, and in what context (Isaac and Michael, 1981). 
To obtain the necessary data for the study, parents of 3-, 4- and 5-year-old 
children in three, full day programs were sent letters explaining the research, con-
sent for~s (see Appendix C) and a copy of the Parents' Surveys ~ith instructions 
for completion (see Appendix A). This was accompanied by the request that they 
complete and return the surveys by a specified date to an assigned location in their 
child's preschool. The letters and surveys were coded with a family identification 
number prior to data analysis to ensure confidentiality. 
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After parents had returned the consent forms and surveys, and upon permission 
from the teacher and child, the author took each child to another part of the school, 
away from the other children, and administered the PRAS. The child was asked 
"How does it make you feel when ... " followed by the 12 PRAS statements. The 
child was told to point to one of the three faces, happy, neutral or sad, to indicate 
how they felt. Gender specific pictur~s'were used. The child's responses were scored 
as 3 for a happy face, 2 for a neutral face and 1 f~r a sad face on the scoring sheet 
(see Appendix B), which was coded wit~ the family identification number. One girl 
initially refused participation. The next time PRAS administration was done at that 
preschool, she chose to participate. Another child who initially chose to participate 
did not cooperate during the administration, and that session was terminated. On 
another visit to the preschool, he was readministered the PRAS. 
Research Design 
The independent variables were. questions taken from the Parents' Surveys. 
Table 1 indicates the independent variables for each hypothesis and the questions 
from the Parents' Surveys that solicited that information. Section two of the first 
Parent's Survey and the Second Parent's Survey are identical .. Therefore, only 
Section _2 will be referenced and will be indicative of both surveys (see Table 1 ). 
The sum of each child's PRAS was the dependent variable. These PRAS sums were 
compared to each independent variable usirig analysis of variance for hypotheses 
one, two· and three, and Pearson correlation for hypothesis four. 
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TABLE 1 
INDEPENDENT VARIABLES BY HYPOTHESES 
Survey Survey 
Hypothesis Independent Variable Question Section 
H1 Household Income 2 1 
H2 (a) Time child looks at books 5 1 
(b) Specific times parents read to child 9 2 
(c) Time parents spend reading for enjoyment 11 2 
(d) Time parents spend r~ading for information 12 2 
(e) Number of persons who read to child in the home 9, 10 1 
8 2 
H3 (a) 'Number of books in the home 3,4 1 
(b) Where books are found in the home 8 1 
(c) Specific place parents read to the child 10 2 
(d) Mother's reading material 13 2 
(e) Father's reading material 13 2 
H4 Parents' reading attitude Liker't scale 14-22 2 
Null Hypotheses 
The following hypotheses have been adapted to be null in nature. 
1. There will be no significant difference between the means of Preschool Chil-
dren's Reading Attitudes, as measured by the PRAS, based on Household Income, 
as measured by the Parents' Surveys. 
2. There will be no significant difference between the means of Preschool Chil-
dren's Reading Attitudes, as measured by the PRAS, based on the Reading Time 
Commitment in the Home, as measured by the Parents' Surveys, specifically: 
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(a) the amount of time the child looks at books; 
(b) specific times the parents regularly read to the child or look at books with 
the child; 
(c) the amount of time the parents spend in personal reading for enjoyment; 
(d) the amount of time the parents spend in personal reading for information; 
(e) the number of people who r~ad to the child or look at books with the child. 
3. There will be no significant difference betw~n the means of Preschool Chil-
dren's Reading Attitudes, as measured by the PRAS, based on the Physical Literary 
Environment of the Home, as measured by the Parents' Surveys, specifically: 
(a) based on the number of books in the home; 
(b) where boQks or other reading material are found in the home; 
(c) specific places where the parents 'regularly read to the child; 
(d) the type of material most read by the mother; 
(e) the type of material most read by the father. 
4. There will be no significant relationship between Preschool Children's Read-
ing Attitudes, as measured by the PRAS, and the Parents' Attitudes Toward Read-
ing, as measured by the Parents' Surveys. 
Sample 
The sample consisted of fifty 3-, 4- arid 5-year-old children enrolled in all day 
programs in Stillwater, Oklahoma. Three full day programs were selected because 
of the similarities these children would experience and amount of time assumed 
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regularly spent out of the home environment. These particular programs were 
selected based on convenience and cooperation. 
Instruments 
Preschool Reading Attitude Scale (PRAS) 
The Preschool Reading Attitud~ Scale (PRAS) was used to measure the chil-
dren's reading attitudes (see Appendix B). The PRAS was developed and tested 
by Dr. Olivia Saracho (Saracho, 1986). The process for constructing The Preschool 
Reading Attitude Scale involved six steps: (a) designing the instrument, selecting 
the type of instrument, conducting interviews and identifying appropriate items; 
(b) pilot testing and refining; (c) administering the refined instrument; (d) ex-
amining validity; (e) estimating reliability; and (f) revising the instrument; The 
PRAS was designed to include the following characteristics: (a) required no read-
ing from the child, (b) minimal time for administration and scoring, (c) items were 
representative of children's perceptions and feelings toward reading, (d) was valid 
and reliable, (e) took into account . that attitudes should be measured through-
out children's most progressive years (3-5), and (f) measured important aspects 
of children's reading environment. Construction of the items was taken from a 
pool of responses from one-hundred and two, 3-, 4- and 5-year-olds during open 
interviews. The children were asked questions about what reading meant to them, 
where does reading occur, describe someone their age who likes to read or be read 
to and someone their age who does not. From the responses, a 34-item version, 
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with approximately eight to nine items per subscale, was developed. The report 
format was a 5-point Likert-type scale consisting of faces showing emotions ranging 
from very happy to very sad. Children were asked how they felt about reading 
experiences i;n those terms. This scale was administered to a sample population 
of one-hundred and eighty, 3- to 5-year-old children. Based on the pilot test and 
item analysis, refinements were made. Because children tended to choose the ex-
tremes on the five point Likert~type scale, it was reduced to a three point Likert-
type consisting of a happy face (scored as 3), neutral face (scored as 2) and sad 
face (scored as 1) in sex specific formats (Saracho and Dayton, 1989). Children's 
attitudes were scored based on this 3-point scale with a high score indicative of 
a positive attitude toward reading. Saracho's (1986) refined PRAS consisted of 
25 items. This refined version was administered individually to 2,323 children, 
3- to 5-years old. To avoid frustration, the test was broken into three sessions with 
a break between each session. 
Content and criterion-related validity were secured through interviews with 
reading, and early childhood experts who appraised the content and clarity of the 
PRAS. Teachers also participated in :validation by assessing their children's class-
room habits as related to reading. The teachers' responses ·and assessments of the 
children's reading attitudes were compared to the PRAS scores and found to be 
predictable and significant. 
The statements on the attitude scale were grouped into four main categories: 
(a) School Reading Activities (SRA), (b) Nonschool Reading activities (NRA), 
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(c) Library Reading Activities (LRA), and (d) General Reading Activities (GRA) 
(Saracho, 1986). Means and standard deviations for the totals of each subscale were 
reported. Reliability was computed using split-half Spearman-Brown correction for 
attenuation and. a test-retest analysis. Using a Spearman-Brown Reliability For-
mula, reliability on the major categories was: SRA = .86, NRA = .85, LRA = .90 
and GRA = .85. The test-retest reliability coefficient for the total score was .95. 
Because the refined instn,unent was rather lengthy for children of this age, 
the most significant statements were identified using factor analysis and twelve 
items/statements were retained for the final form of the PRAS. Reliability and va-
lidity estimates were ,obtained for the final version using the same procedures as 
for the longer version. Test-retest reliability ranged from .92 to .98 and internal 
consistency (split-halves) reliability coefficients were: SRA = .86, NRA = .84, 
LRA = .85 and GRA = .84. 
Again teachers were asked to characterize their children's attitudes toward 
reading and these were compared to the children's PRAS score. The results showed 
predictable and reliable significanc~ at the .001level supporting the assumption that 
3-, 4- and 5-year-olds were able to understand and respond to the 12-item attitude 
scale. 
Saracho (1988) described the PRAS as an instrument for group administration. 
Each preschool child is expected to follow along in a booklet while being read the 
12 statements, and mark one of the three faces to indicate their attitude. For 
this study, the PRAS was not used as a group instrument, but was administered 
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individually by the author to each child. This did not require the child to follow 
along in a booklet and make a mark to indicate his/her attitude. Because that was 
the format used for validation of the PRAS, it was considered appropriate. 
Parents' Surveys 
The Parents' Surveys (see· Appendix A) were used to gather demographic in-
formation, m~asure parents' reading habits and attitudes, as well as the literary 
atmosphere of the ho~e. The information was gathered categorically, with open 
ended questions 'used only for demographics (e.g., age, occupation). The author 
devised these surveys based on information gathered in previous studies by Hansen 
(1969) and Mason (1983). The instrument was evaluated by four educators in the 
Child Development and Social Sciences fields and revised based on their recom-
mendations. The revised version was presented to a sample of eight parents of 
preschool children who made recommendations and suggestions based on clarity 
and understanding of the material. From this, the final form of the surveys was 
devised. 
Analysis 
Each child's PRAS score sum was compared to their parents' responses from 
the Parents' Surveys. Analysis of variance was performed for hypotheses one, two 
and three to determine if there was a significant difference at the alpha = .05 level. 
The SAS statistical computer package was used for analysis. Because cell sizes 
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were not equal, the General Linear Model (GLM) procedure was used to perform 
analysis of variance along with Thkey's Studentized Range (HSD) Test to determine 
where significant differences between the means could be found. For hypothesis four, 
Pearson Product Moment Correlation was calculated to determine if there was a 
significant relationship. 
CHAPTER IV 
RESULTS OF THESTUDY 
Demographics 
The sample was drawn from tlu:ee full day programs for .3-, 4- and 5-year-old 
children in Stillwater, Oklahoma. A total of 69 families were contacted and 50 chose 
to participate (see Table 2). 
TABLE 2 
SURVEY RESPONSE INFORMATION 
Preschool 
A B c 
Surveys & Consent Forms Sent 20 29 20 
Withdrew From Preschool. During Study 0 3 2 
Parents Denied Consent 0 1 0 
Surveys & Consent Forms Not Returned 1 6 6 
Surveys & Consent Forms Returned 19 19 12 
Of the 50 families involved, eight of the homes had one adult, a mother; 41 had 
two adults, two parents; and one home had three adults, two parents and a sibling 
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to the mother. Although 42 of the homes reported two parents lived there, only 40 
fathers' surveys were accepted as part of the data: one of the fathers' surveys was 
not returned, and another was returned but had been completed by the mother. 
Therefore, statistics referring to "parents" as the comparison group will consist of 
only homes that returned completed ,surveys by both the mother and father. 
Information was collected to des~ribe ,the household composition of the sample. 
One parent reported that his relationship to the preschool child was that of step-
father, 39 reported themselves as the child's father, ·and 50 reported themselves as 
the child's mother. The information provided by the step-father is included and 
reported with tha~ of the fathers. Forty.:.eight of the mothers' ages were reported 
while two were missing, 37 of the fathers' ages were reported while three were 
missing, and 88 of the children's ages were reported while one was missing (see 
Table 3). 
TABLE 3 
HOUSEHOLD COMPOSITION 
Range 
Total Number Who Live in the Home 2- 6 
Number of Adults in the Home 1- 3 
Number of Children in the Home 1-4 
Ages of Children in the Home (years,months) 0-2 to 17-8 
Mothers' A:ges (years,months) 23-0 to 43-8 
Fathers' Ages (years,months) 25-1 to 45-10 
Mean Mode 
3.64 4 
1.86 2 
1.78 1,2 
5-11 5-3 
33-0 36-6 
31-4 27-10;36-3; 
36-9;42-11 
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Demographic information was collected about the 50 families involved in the 
study from the Parents' Surveys. Included were these specifics about each parent: 
marital status, race, education, employment status, occupation (Stern, 1968) and 
length of time each parent had lived with the preschool child in the study. Parents 
were instructed to respond in the one category which best described them, except for 
the area of current employment status. Parents were allowed to indicate more than 
one current employment status to create a: more clear picture of the parents' current 
working situations. Forty-nine mothers' occupations were reported while one was 
missing, and 36 fathers' occupations were reported while four were missing. In all 
other areas, 50 mothers' and 40 fathers' responses were reported (see Table 4). 
There were 50 preschool children that this investigation targeted. Twenty-
seven of the children were males and 23 were females. The ages of the children 
ranged from 3 years 1 month to 5 years 10 months. The mean age was 4 years 5 
months, and there were two modes of 4 years and 4 years 11 months. There were 
thirteen 3-year-olds, twenty-eight 4-year-olds, and nine 5-year-olds in the study. 
Findings 
Analysis of variance was performed for hypotheses one, two and three to deter-
mine if there were significant differences between the means of the sums of the child's 
PRAS based on each independent variable. Because there were several response 
categories available for the parents on each,question.on the surveys (e.g., current 
household income per month had 15 choices ranging from $0- 499 to $7,000 plus), 
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TABLE 4 
PARENT'S INFORMATION 
Response Groups Mothers Fathers 
Marital Status 
Never Married 3 0 
Married 42 40 
Separated 1 0 
Previously Married 4 0 
Race 
Asian 3 2 
White 42 36 
Native American 5 1 
-Other 0 1 
Education 
High School Graduate 1 1 
Attended Vocational/Technical SChool 4 1 
Attended College, Did Not Graduate 7 5 
College ,Graduate 21 15 
Graduate Education o:t: Professional Training 17 18 
Employment Status 
Working Part Time 11 2 
Working Full Time 35 33 
Unemployed, Looking For ·Work 0 2 
Unemployed, Not Looking For Work 1 0 
Student 5 5 
Homemaker 6 2 
Other 1 2 
Occupation 
Blue Collar 5 7 
White Collar 7 6 
Lesser Professional 22 8 
Higher Professional 10 10 
Homemaker, Self-Employed, Other 3 2 
Student 2 2 
Length of Time Lived With Child In Study 
Child's Entire Life 45 35 
4- 5 years 1 1 
3- 4 years 3 3 
2'- 3 years 1 0 
6 months - 1 year 0 1 
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and the total number of families involved was 50, there were not enough responses 
in each category to statistically examine differences in means (e.g., only one family's 
income was $0- 499, and only two were $7,000 plus). Therefore, based on informa-
tion from plots and Tukey's, categories were collapsed to generate enough responses 
in each category for statistical exami:J;mtion without compromising the meaning of 
. . 
the statistics: Categories were collapsed only when there was a natural ordering 
(i.e., low to high) and the resulting statistics could be reported in a confident man-
ner as to their formation (e.g., current household income was collapsed to form two 
categories, households with an income less than $3,500 per month, and households 
with an income greater than $3,500 per month). 
Hypothesis ill There will be no significant difference between the means of Pre-
school Children's Reading Attitudes based on Household Income 
No significant difference was found between the reading attitudes of preschool 
children (n. = 21) as measured by· the PRAS, who lived in a household with an 
income level below $3,500 per month (M = 30.714), and the reading attitudes of 
preschool children (g = 25) as measured by the PRAS, who lived in a household 
with an income level greater than $3,500 per month, (M = 29.680), F (1, 44) = .61, 
p< .44. Four household incomes were not reported. This analysis accepted the 
null hypothesis thus supporting the research hypothesis that there would be no 
significant difference between the means of Preschool Children's Reading Attitudes 
based on Household Income. 
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Hypothesis if:2.. There will be !! significant difference between the means of Preschool 
Children's Reading Attitudes based on the Reading Time Commitment in the Home 
There were five components which indicated the Reading Time Commitment 
in the Home. These components were developed into null subhypotheses which 
examined specific areas of the Reading Time Commitment in the Horne. Each of 
these areas was represented by direct qu~stions on the Parents' Surveys. 
HYI>othesis if:2.. !!· No significant difference was found between the means of 
reading attitudes of preschool children (g ·= 20) as measured by the PRAS, who 
looked at books less than 15 minutes per day, (M = 30.350), and the reading 
attitudes of preschool children (g = 30) as measured by the PRAS, who looked at 
books 15 minutes or more per day, (M = 30.033), F (1, 48) = .06, 1!<.80. This 
analysis accepted ·the null hypothesis that there would be no significant difference 
between the means of preschool children's reading attitudes based on the amount 
of time the child looks at books, thus not supporting the research hypothesis. 
Hypothesis if:2.. Q. No sig;nificant difference was found between the means of 
reading attitudes of preschool children as measured by the PRAS, based on the 
number of specific times the parents regularly read to the child or looked at books 
with the child, F (5, 34) .= .89, 1!<.49. This analysis accepted the null hypothesis 
that there would be no significant difference between the means of preschool chil-
dren's reading attitudes based on the number of specific times the parents regularly 
read to the child, thus not supporting the research hypothesis. 
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Hypothesis -j:fJ_ f.. A significant difference wa.s found between the means of 
reading attitudes of preschool children(!!= 23) as measured by the PRAS, when one 
or neither parent read for enjoyment daily, (M = 30. 783), and the reading attitudes 
of preschool children(!!= 16) as measured by the PRAS, when both parents read 
for enjoyment daily, (M = 27.875), F (1, 37) ....:.. 4.16, p_<.05. One parent did not 
report the amount of time spent reading for enjoyment. This analysis rejected the 
null hypothesis that there would be no significant difference between the means of 
preschool children's reading attitudes based on the amount of time parents spend 
in personal reading for enjoyment, thus supporting the research hypothesis. 
Hypothesis -j:fJ_ Q.. No significant ·difference was found between the means of 
reading attitudes of preschool children (n = 21) as measured by the PRAS, when 
one or neither parent read for information daily, (M = 29.905), and the reading 
attitudes of preschool children (!! = 19) as measured by the PRAS, when both 
parents read for information daily, (M = 29.579), F (1, 38) = .05, p_<.82. This 
analysis accepted the null hypothesis that there would be no significant difference 
between the means of preschool children's reading attitudes based on the amount 
of time parents spend in personal reading for information, thus not supporting the 
research hypothesis. 
Hypothesis -j:fJ_ §.. A significant difference was found between the means of read-
ing attitudes of preschool children (n = 12) as measured by the PRAS, when less 
than two people read to the child more than once a week in the home, (M = 32.667), 
49 
and the reading attitudes of preschool children(!!= 38) as measured by the PRAS, 
when two or more people read to the child more than once a week in the home, 
(M = 29.368), F (1, 48) = 5.46, Q<.05. This analysis rejected the null hypothesis 
that there would be no significant difference between the means of preschool chil-
dren's reading attitudes based on the number of people who read to the child in the 
home, thus supporting the research hypothesis. 
HyQothesis ill There will be ~ significant difference between the means of Preschool 
Children's Reading Attitudes based on the Physical Literary Environment of the 
Home 
There were five components which indicated the Physical Literary Environment 
of the Home. These components were developed into null subhypotheses which 
examined specific areas of the Physical Literary Environment of the Home. Each 
of these areas was represented by direct questions on the Parents' Surveys. 
Hypothesis :Ji:1 ~· No significant difference was found between the means 
of reading attitudes of preschool children as measured by the PRAS, of children 
(!!. = 14) in homes where there were less than 60 books, (M = 30.214), children 
(!!. = 12) in homes with at least 60 either children's or adult books, (M = 30.916) 
and children (!!. = 24) in homes with at least 60 children's and 60 adult books, 
(M = 29.749), F (2, 47) = .27, Q<.76. This analysis accepted the null hypoth-
esis that there would be no significant difference between the means of preschool 
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children's reading attitudes based on the number of books in the home, thus not 
supporting the research hypothesis. 
Hypothesis i:J:]. Q.. No significant difference was found between the means of 
reading attitudes of preschool children as measured by the PRAS, based on the 
number of places where books or 9thet reading material were found in the home, 
F (7, 42) = .34, n.<.93. This analysis accepted the null hypothesis that there 
would be no significant difference between the means of preschool children's reading 
attitudes based on the number of places where books or other reading material were 
found in the home, thus not supporting th~ research hypothesis. 
Hypothesis ~f. No significant difference was found between the means of 
reading attitudes of preschool children as measured by the PRAS, based on specific 
places where the parents regularly read to the child, F (8, 39) =.74, n.<.65. This 
analysis accepted the null hypothesis that there would be no significant difference 
between the means of preschool children's reading attitudes based on specific places 
the parents regularly read to the child, thus not supporting the research hypothesis. 
Hypothesis i:J:]_ Q.. No significant difference was found between the means of 
reading attitudes of preschool children as measured by the PRAS, based on the 
type of material most re~d by the mother, F (5, 44) ....:... 1.45, p_<.22. This analysis 
accepted the null hypothesis that there would be no significant difference between 
the means of preschool children's reading attitudes based on the type of material 
most read by the mother, thus not supporting the research hypothesis (see Table 5). 
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TABLE 5 
MEANS OF THE SUMS OF PRAS IN RELATION TO 
-
THE TYPE OF PARENT'S READING MATERIAL 
Group !! M F 
Mothers who spend the most time reading newspapers 13 28.846 
Mothers who spend the most time reading magazines 19 29.000 
Mothers who spend the,most time readi!l-g novels 11 30.636 1.45 
Mothers who spend the most time reading children's books 6 31.666 
Mothers who spend the most time reading technical material 9 32.444 
Mothers who spend the most time reading other material 1 24.000 
Fathers who spend the most time reading newspapers 15 27.666 
Fathers who spend the most time reading magazines 8 31.250 
Fathers who spend the most time reading novels 0 NA 1.70 
Fathers who spend the most time reading children's books 2 31.500 
Fathers who spend the most time reading technical material 14 30.428 
Fathers who spend the most time reading other material 1 36.000 
Note. All analyses performed were two tailed. 
Hypothesis ~ Q. No significant difference was found between the means of 
reading attitudes of preschool children as measured by the PRAS, based on the 
type of material most read by the father, F ( 4, 35) = 1. 70, 2<.11. This analysis 
accepted the null hypothesis that there would be no significant difference between 
the means of preschool children's reading attitudes based on the type of material 
most read by the father, thus not supporting the research hypothesis (see Table 5). 
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Hypothesis iii There will be~ significant relationship between Preschool Children's 
Reading Attitudes and the Parents' Attitudes Toward Reading 
No significant relationship was found between Preschool Children's Reading 
Attitudes and the Parents' Attitudes Toward Reading, N = 40,!: = .03633, p<.82. 
Parents' attitudes were measured on a Likert-type scale and the sum of their re-
sponses was correlated using,Pearson Product Moment Correlation to their child's 
' ' 
PRAS. This analysis accepted the null hypothesis that there would be no signifi-
. . '' 
cant relationship between Preschool Children's Reading Attitudes and the Parents' 
Attitudes Toward Reading, thus not supporting the research hypothesis. 
Discussion 
Data supported the :ijrst hypothesis, that there would be no significant differ-
ence between Preschool Children's Reading Attitudes based on. Household Income. 
This supported previous findings from the literature. 
The second hypothesis, that there would be a significant difference between 
•' 
Preschool Children's Reading Attitudes based on the Reading Time Commitment 
in the Home, was not supported by the following subhypotheses: 
(a) the amount of time the child looks at books in the home; 
(b) the number of specific times the parents regularly read to the child, or look 
at books with the child; 
(d) the amount of time parents spend in personal reading for information. 
However, hypothesis two was supported by the following sub hypotheses: 
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(c) the amount of time parents spend in personal reading for enjoyment; 
(e) the number of people who read to the child or look at books with the child. 
Although a significant difference was found between the means of the children's 
PRAS based on the amount of time parents read for enjoyment, it was not in 
the direction expected. The sum or" the PRAS of children when one or neither 
parent read daily for personaL enjoyment was significantly higher (M = 30. 783), 
than children when both parents read daily for personal enjoyment (M = 27.875). 
Therefore, the data indicated that if both parents read daily for enjoyment, the lower 
the child's reading attitude. Perhaps the children feel ignored when the parents are 
reading for enjoyment, or because it is not enjoyable for the child, it does not 
promote their own attitude toward reading. When reading for enjoyment, it is 
reasonable that parents may read for a longer amount of time and possibly close 
out the child. This may explain why the reading by parents for enjoyment produced 
less positive attitudes toward reading by the child. 
The direction of the difference between children's PRAS means based on the 
number of people who read to the child or looked at books with the child, was 
in a negative direction. The sum of the PRAS of children who had less than two 
people read to them more than once a week in the home was significantly higher 
(M = 32.667), than children who had two or more people read to them more than 
once a week in the home (M = 29.368). Therefore, when more than the data 
indicated that when two people read to the child more than once a week in the 
home, the lower the child's reading attitude. Perhaps the greater the number of 
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people who read to the children, the less special or exciting the children perceive 
it. Therefore, the children may have not responded on the PRAS that it makes 
them happy in the various reading situations because they have been satiated with 
reading. Also, there may be more importance to the children in who reads to them 
and not just how many people read to them. 
The third hypothesis, that there would be a significant difference between 
Preschool Chi~dren's Reading Attitude,s ~ased on the Physical Literary Environ-
ment of the Hom~, was not supported by any of the subhypotheses: 
(a) the number of books in the home;. 
(b) the number of places where books are found in the home; 
(c) specific places the parents regularly read to the child; 
(d) the type of material most read by the mother; 
(e) the type of material most r~ad by the father. 
This data showed no support for the hypothesis and subhypotheses that there would 
be significant differences between the means of children's PRAS based on the Phys-
ical Literary Environment of the Home. This contradicts several previous studies. 
The fourth hypothesis, that there would be a significant relationship between 
Preschool Children's Reading Attitudes and the Parents' Attitudes Toward Reading 
was not supported by the data. No correlation was found between the two. Per-
haps, the questions used to determine parents' reading attitudes were not adequate 
predictors or perhaps children and parents view reading very differently and the 
attitudes of one are not influenced by the other. 
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Additional Findings 
Additional analyses were performed to determine if there were significant differ-
ences in areas which were not hypothesized. Subhypothesis 2b was further examined 
to determine if there were significant differences in children's reading attitudes based 
on the number of specific times each parent read to the child. There was a significant 
difference between the I?-eans of reading attitudes of preschool children as measured 
by the PRAS, l;>ased on the number of specific times the father' regularly read to 
the preschool child. The sum of the PRAS of children (g = 33) whose fathers had 
less than two spe~ific times when he regularly read to the child was significantly 
lower, (M = 28.667), than children (g = 7) whose fathers had two or more specific 
times when he regularly read to the child, (M = 24.857), F(l, 38) = 13.83, ~<.001. 
Therefore, the data indicated that the more specific times the father read to the 
child, the more positive the child's reading attitude. 
However, no significant difference was found between the means of reading 
attitudes of preschool children as measured by the PRAS, based on the number 
of specific times the mother regularly read to the preschool child. The sum of the 
PRAS of children (!! = 23) whose mother had less than two specific times when 
she regularly read to the child was, (M =30.696), and children (!! = 17) whose 
mother had two or more specific times when she regularly read to the child was, 
(M = 29.765), F(l, 48) = .20. 12<.65. Perhaps the regular reading times with the 
father have a greater influence on the child's attitude than those with the mother. 
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Subhypotheses 2c and 2d were further examined to determine if there were 
significant differences in children's reading attitudes based on the amount of time 
each parent spent in personal reading for enjoyment and information. There were 
significant differences between the means of children's PRAS based on the amount 
of time the mother spent reading for enjoyment and information. However, no 
significant differences were found based on the father's reading time (see Table 6). 
TABLE 6 
MEANS OF THE SUMS OF PRAS IN RELATION TO 
PARENT'S READING 
Group !! M 
Mothers read for personal· enjoyment < 5 minutes per day 21 31.667 
Mothers read for personal enjoyment 2 5 minutes per day 29 29.069 
' ' 
Mothers read for personal information < 5 minutes per day 14 28.071 
Mothers read for personal information 2 5 minutes per day 36 30.972 
Fathers read for personal enjoyment < 5 minutes per day 14 30.143 
Fathers read for personal enjoyment 2 5 minutes per day 25 29.280 
Fathers read for personal information < 5 minutes per day 11 31.545 
Fathers read for personal information 2 5 minutes per day 29 29.069 
Note. All analyses performed were two tailed. 
*12. < .05. 
F 
4.44* 
4.60* 
.32 
2.38 
Although significant differences were found based on the mother's reading, they 
were not in the same direction. The sum of the PRAS of children(!!= 21) whose 
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mothers read for personal enjoyment less than five minutes each day was signifi-
cantly higher (M = 31.667), than children(!!= 29) whose mothers read for personal 
enjoyment five minutes or more each day, (M = 29.069), F(l, 48) = 4.44, n_<.05. 
Therefore, the data indicated that the more the mother reads for personal enjoy-
ment, the lower the child's reading attittide. Children may feel shutout when the 
mothers read,for enjoyment, which could result in lowering the child's reading atti-
tude. However, the sum,of the PRAS of children(!!= 14) whose mothers read for 
personal information or instruction less than five minutes each day was significantly 
lower, (M = 28.071), than children(!!= 36) whose mothers read for personal infor-
mation or instruction five minutes or more each day, (M = 30.972), F(l, 48) = 4.60, 
n_<.05. Therefore, the data indicated that the more the mother reads for personal 
information or instruction, the more positive the child's reading attitude. Reading 
for information, such as reading the newspaper, could be perceived as interactive as 
the mother may read the paper to someone or share the paper with someone. This 
may not shutout the child and the model reading may encourage reading attitudes. 
Subhypothesis 3a was further examined to determine if there were significant 
differences between preschool children's reading attitudes based on the number of 
adult and the number of child's bOoks in the home. ,No sigmficance, was found 
(see Table 7). Subhypothesis 3b was further examined to determine if there were 
significant differences between preschool children's reading attitudes based on the 
specific places where books or other reading material were found in the home. No 
significance was found (see Table 7). 
TABLE 7 
MEANS OF THE SUMS OF PRAS IN RELATION TO 
BOOKS IN THE HOME 
Group g M 
Fewer than 60 children's books in the home 17 29.882 
60 children's books or more in the home 33 30.303 
Fewer than 60 adult books in the home 23 30.826 
60 adult books or more in the home 27 29.593 
Homes without books in the playroom 33 30.940 
Homes with books in the playroom · 17 29.706 
Homes without books in the kitchen 42 29.976 
Homes with books in the kitchen 8 31.125 
Homes without books in the child's roo:in 1 27.000 
Homes with books in the child's room 49 30.224 
Homes without books in the bathroom 35 30.200 
Homes with books in the bathroom 15 30.067 
Homes without books in the living room 14 29.857 
Homes with books in the living roofn 36 30.278 
Homes without books in the parents' bedroom 15 30.400 
Homes with books in the parents' bedroom 35 30.057 
Homes without books in the library 39 30.077 
Homes with books in the library 11 30.455 
Homes without books in other places 44 30.250 
Homes with books in other places 6 29.500 
Note. All analyses performed were two tailed. 
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F 
.10 
.95 
.26 
.44 
.51 
.01 
.09 
.06 
.06 
.15 
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Subhypothesis 3c was further examined to determine if there were significant 
differences between preschool children's reading attitudes based on specific places 
where each parent regularly read to the child. Significant differences were found 
between the means of children's PRAS based on the father regularly reading to the 
child on a sofa, and the mother regularly reading to the child in a chair. No other 
significance was found (see Table 8). 
Although these significant differences were found they were not in the same 
direction. The sum of the PRAS of children (g = 24) whose fathers do not regularly 
read to them on a sofa was significantly lower, (M = 28.458), than children (g = 16) 
whose fathers do regularly read to them on a sofa, (M = 31.688), F(1, 38) = 5.22, 
~<.05. Therefore, the data indicated that if the father regularly read to the child 
on a sofa, the more positive the child~s reading attitude. However, the sum of the 
PRAS of children(!!= 29) whose mothers do not regularly read to them in a chair 
was significantly higher, (M = 31.414), than children (g = 21) whose mothers do 
regularly read to them in a chair, (M = 28.429), F(1, 48) = 6.04, ~<.05. Therefore, 
the data indicated that if the mother regularly read to the child in a chair, the less 
positive the child's reading attitude. Once again, the father's reading interaction 
with the child appears to promote the child's reading attitude. Perhaps the different 
reading atmospheres created by the parents was important to the child's reading 
attitudes. A difference may be perceived by the child in relation to sitting on the 
mother's lap in a chair and sitting on or laying near the father on a sofa. 
TABLE 8 
MEANS OF THE SUMS OF PRAS IN RELATION TO 
SPECIFIC PLACES PARENTS READ TO THE CHILD 
Group n M 
Mothers do not regularly read to the child in a chair 29 31.414 
Mothers regularly read to the child in .a chair 21 28.429 
Mothers do not regularly read to the child on a sofa 20 30.200 
Mothers regularly read to the chiJd on a sofa. 30 30.133 
Mothers do not regularly read to the child on the parent's bed 30 30.367 
Mothers regularly read to the child on ~he parent's bed 20 29.850 
Mothers do not regularly read to the child on the child's bed 11 29.364 
Mothers regularly read to the child on the child's bed 39 30.385 
Mothers do not regularly read to the child on the floor 41 30.610 
Mothers regularly read to the child on the floor 9 28.111 
Mothers do not regularly read to the child in another place 48 30.354 
Mothers regularly read to the child in another place 2 25.500 
Fathers do not regularly read to the child in a chair 27 30.354 
Fathers regularly read to the child in a chair 13 28.154 
Fathers do not regularly read to the child on a sofa 24 28.458 
Fathers regularly read to the child on a sofa 16 31.688 
Fathers do not regularly read to the child on the parent's bed 32 29.531 
Fathers regularly read to the child on the parent's bed 8 30.625 
Fathers do not regularly read to the child on the child's bed 19 29.789 
Fathers regularly read to the child on the chil4's bed· 21 29.714 
Fathers do not regularly read to the child on the floor 33 29.455 
Fathers regularly read to the child on the floor 7 31.143 
Fathers do not regularly read to the child in another place 39 29.590 
Fathers regularly read to the child in another place 1 36.000 
Note. All analyses performed were two tailed. 
*I!.< .05. 
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E 
6.04* 
.00 
.16 
.45 
2.39 
2.35 
2.35 
5.22* 
.35 
.00 
.77 
1.93 
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Hypothesis 4 was examined further by each statement concerning Parents' At-
titudes Toward Reading and analysis of variance was performed. Table 9 shows the 
results for each of the statements and indicates that at least one parent did not 
strongly agi-ee or both p~e!lts strongly ag~eed with the statement, in terms of the 
number of each category, their means and F values. There was a significant differ-
, ' 
ence between the means of reading at,tituaes of preschool children (g = 8) when at 
least one parent did not strongly agree with the statement, My child enjoys being 
read to, (M = 26.875), and children (!! = '32) when both parents strongly agreed 
with the statement, (M = 30.469), F(1, 38) = 4.21, u<.05 (see Table 9). This 
indicated that parents were good judges of their child's feeling about being read to 
or looking at books. 
Analyses were performed to determine if there were significant differences be-
tween the child's PRAS ba~ed on: gender, preschool, and age. Although the means 
of the PRAS sums of the females were higher, (!! = 23) (M = 31.261), than the 
males, (g = 27) (M = 29.222}~ F(1, 48) = ,2.70, u<.10, the difference was not sta-
tistically significant. The differences among the means of the PRAS sums based on 
the preschool they attend were: Preschool A, (!! = 19) (M = 30. 789), Prescho~l B, 
(g = 19) (M = 28.894), and Preschool C, (g = 12) (M = 31.166), F(2, 47) = 1.28, 
u<.28. These differences ;were not statistically significant. No significance was found 
between the means of the child's PRAS and their age F(24, 25) = .84, u<.66. 
TABLE 9 
MEANS OF THE SUMS OF PRAS IN RELATION TO 
PARENTS' READING ATTITUDES 
Group !! 
"My child enjoys being read to" 
At last one parent did not strongly agree with this statement 8 
Both parents strongly agree with this· statement 32 
"I enjoy reading to my child" 
At last one parent did not strongly agree with this statement 29 
Both parents strongly agree with this shttement 11 
"I enjoy reading for my own pleasure" 
At last one parent did not strongly agree with this statement 28 
Both parents strongly agree with this statement 12 
"I enjoy reading for my own information" 
At last one parent did not strongly agree with this statement 30 
Both parents strongly agree with this. statement 10 
"I often discuss reading material with others" 
At last one parent did not str~ngly agree with this statement 33 
Both parents strongly agree with this statement 7 
"I think reading to my child will eBcourage him/her to read later" 
At last one parent did not strongly agree with this statement 9 
Both parents strongly agree with this statement 31 
"My child often asks me to read to hi~/her" 
At last one parent did not strongly agree with this statement 22 
Both parent~ strongly agree with this statement 18 
"My child often repeats stories someone has read to him/her" 
At last one parent did not strongly agree with this statement 28 
Both parents strongly agree with this statement 12 
"My child helps take good care of books" 
At last one parent did not strongly agree with this statement 38 
Both parents strongly agree with this statement 2 
Note. All analyses performed were two tailed. 
*:Q. < .05. 
M 
26.875 
30.469 
30.172 
28.636 
30.214 
28.667 
30.400 
27.800 
29.818 
29.492 
29.222 
29.903 
30.227 
29.167 
30.179 
28.750 
29.737 
30.000 
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F 
4.21* 
.88 
.94 
2.41 
.04 
.15 
.52 
.80 
.01 
CHAPTER V 
SUMMARY AND RECOMMENDATIONS 
Summary 
Reading attitudes are slowly becoming recognized for their importance in the 
reading process. Only a few studies have been conducted to relate reading attitudes 
to the home environment (Hansen, 1969; Mason, 1983), but none had been done 
using 3-, 4- and 5-year-olds as the sample. The purpose of this study was to ex-
plore this void by assessing Preschool Children's Reading Attitudes and the Home 
Literary Environment. 
The theoretical framework used for this study was Fogel and Thelen's (1987) 
dynamic systems approach. The interactions among the environment, parents and 
the child in the area of reading, as well as. the parents as models .of reading laid the 
foundation for this study. 
The first section of the review of literll,ture dealt with reading attitude assess-
ment instruments. The responses Mason (1967) received from 178 preschool children 
about reading revealed the children's awareness or perceptions of reading in their 
home. However, the anecdotal responses from these children do not support the 
results af the present study. Mason (1967) reported that one four-year-old stated 
she liked her parents to read stories, but not to read letters and newspapers. In 
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contrast, the results of the present study showed a significant negative difference 
between children's reading attitudes based on the amount of time parents read for 
personal enjoyment. It could be argued that the "stories" the child was referring to 
were children's stories and would not be considered reading for personal enjoyment. 
Perhaps the children felt that when the parents were reading children's stories, it 
was enjoyable reading. Mason (1967) also reported a five-year-old boy did not like 
people to read and all that was reported to be read in his home were newspapers. 
Again in contrast, the results of the present study showed a significant positive 
difference between children's reading attitudes based on the amount of time the 
mothers read for personal information or instruction. 
Ransbury (1973) investigated what behaviors children, teachers and parents 
perceived as indicative of positive reading attitude. Each of the groups associated 
positive reading attitudes with different behaviors. The children associated a pos-
itive attitude with verbal statements about the merits of reading, the number of 
reading materials and the 'coupling of reading with other activities. Parents con-
tended that it was the frequency of reading and diversity of reading material that 
defined attitude toward reading. In relation to the present study, when both parents 
agreed with the statement, "My child enjoys being read to," there was a significant 
positive difference indicat~d by the preschool children's reading attitudes. This in-
dicated that parents were good judges of their children's attitudes toward being 
read to, although their perceptions about reading may be different from those of 
their child. 
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Rowell (1972), Heathington and Alexander (1979), and Saracho (1984a), each 
developed and used observation techniques to assess children's attitudes toward 
reading. Lipsky (1983) chose a picture-story technique to assess reading attitudes. 
Askov and Fishback (1973) refined the Primary Pupil Reading Attitude Inventory 
using a paired-choice format with pictures depicting children engaged in reading 
arid non-reading activities. LePage and Mills (1990) also used the Primary Pupil 
' ' . 
Reading Attitude inventory in relation to a picture prereading program. Heim-
berger (1970) researched, the Sartain Reading Attitudes Inventory. No difference 
was found in relation to children's reading attitude and their socioeconomic level. 
The present study supported this by reporth1g no statistical significance between 
Preschool Children's Reading Attitudes and Household Income. 
Estes (1971) developed a five-point Likert-type scale based on suggestions by 
high school and elementary school-teachers for measuring children's attitudes. Dulin 
and Chester (1974) validated it with a secondary population of 140 eleventh graders. 
Lewis (1979) developed a similar attitude scale based on the Estes Scale for third, 
fourth and fifth graders. Redelheim (1976) developed a non-reading instrument for 
measuring the reading attitudes of kindergarten through second grade children. Fi-
nally, Saracho (1987) extended an attitude scale to younger children, by developing 
the Young Children's Reading Attitude Scale. 
Reading attitudes became recognized for their complexity and multidimension-
ality based on research by Wallbrown, Levine, Singleton and Engin (1981), Wall-
brown and Wisneski (1981), Blaha and Chomin (1981), Wallbrown and Cowger 
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(1982), and Berkowitz and Engin (1984). These researchers developed, revised, ad-
ministered and normed the Survey of Reading Attitudes to children ranging from 
high school to fourth grade. Lewis and Teale (1982) also researched the multidi-
mensionality concept of reading attitude with application to upper primary school 
children. McKenna and Kear (1990) produced a normed, public-domain instrument 
for administration by teachers, to assess the reading attitudes of children in grades 
1 through 6. 
Saracho (1986) designed a non-reading scale to assess reading attitudes of 3-, 4-
and 5-~ear-old children. This Preschool Reading Attitude Scale (PRAS) was used 
to measure children's'reading attitudes in the present study. Saracho developed the 
instrument because of the lack of appropriate assessment tools for young children. 
Saracho (1986) refined the original PRAS to consist of 25-items and administered 
it to 2,323 children 3-5 years old. This version was revised again to contain only 12 
items/statements. It was this 12-item version that was used in the present study. 
The second section of the literature review dealt with studies that directly 
involved reading attitudes and the home literary environment. Hansen's (1969) 
study served as a basis for parts of the present study. In the 1969 study, the effect 
of the home literary environment on children's reading attitudes was assessed. The 
present study's qu~stionnaires were formulated based on Hansen's questionnaire 
which measured the home literary environment in four areas: a) availability of 
literary materials in the home, b) amount of reading done alone with the child, 
c) reading guidance and encouragement, and d) parents as model reading examples. 
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However, the age differences of the samples, Hansen's fourth grade children and 
the present study's 3-, 4- and 5-year-olds, causes the studies to be very different. 
However, Hansen's and the present study concur on one important result, income 
level or economic status of the family is not a contributing factor in children's 
reading attitudes. The failure of the present study to show much significance in the 
area of the Physical Literary Environment of the Home, supports Hansen's (1969) 
statement that it matters more what parents do in and with the environment, rather 
than what the environment is. 
Mason's (1983) study also served as a foundation for the present study because 
of its involvement of younger children and their home environment. However, Mason 
' 
used more extensive evaluative techniques by involving observation, evaluation and 
an attitude survey, a home questionnaire, diagnostic forms completed by teachers 
and a standardized reading readiness test. Also, children were categorized as high 
interest and low interest in reading based on their assessment, whereas, the present 
' ' 
study used each child's PRAS score in comparison to the parents' responses, which 
were categorized as high or low on each question. 
Mason (1983) reported that high interest children were read to daily, and low 
interest children were read to once a week or less. In contrast, the present study 
showed a significant negative difference between children's reading attitudes and 
the number of people who read to the child more than once a week in the home. 
Mason (1983) rep()rted that the homes of high interest children had more books 
and they were more likely to be in all parts of the home. In contrast, the present 
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study showed no significant difference based on the number or placement of books 
in the home. 
_The final section of the literature review dealt with parents, the home and 
reading attitudes. Many researchers have stated the · possible importance of 
parents and the home to the reading process. Glazer (1991) stated that parents 
who share literature with their children are providing a base of understanding of 
. ,' 
the reading process and of the enj<?yment that books can bring. The National 
Academy of Education (1985) recommended that parents should read to preschool 
children and informally teach them about reading and writing. Machado (1990) 
proposed that parents have a better chance to ,influence children's reading than do 
teachers. Kontos (1986) stated that parents should try to create a literate home 
environment for their child. Jewell and Zintz (1986) described natural readers and 
stated that they had grown into reading without undue stress, pain or strain. Each 
of these researchers presented arguments for reading to children and providing a 
good literary home environment, but they did not provide research to support their 
arguments. 
This study used survey research in comparison with the children's responses to 
the Preschool Reading Attitude Scale (PRAS) which was developed by Dr. Olivia 
Saracho (Saracho, 1986). Sixty-nine children and their families were contacted and 
a sample of 50 responded affirmatively to participation requests. Parents completed 
surveys providing demographic information as well as information about the home 
literary environment. The Parents' Surveys were developed by the author based 
69 
on previous studies and evaluated by four educators in the field. They were then 
presented to eight parents who made recommendations based on clarity and under-
standing. From this, the final form was designed. 
The research.design consisted of the independent variables as taken from ques-
tions from the Parents' Surveys, while the sum of each child's PRAS was the de-
pendent variable. Comparisons were made using analysis of variance for hypotheses 
one, two and three, and correlation for hypothesis four with the SAS statistical 
' ' 
computer package. 
This study s~pported the first hypothesis that there would be no significant 
difference between the means of Preschool Children's Reading Attitudes based on 
Household Income. Hypothesis #2, that there would be a significant difference 
between the means of Preschool Children's Reading Attitudes based on the Reading 
Time Commitment in the Home, was supported by two subhypotheses: (c) the 
amount of time parents spend in personal reading for enjoyment; and (e) the number 
of people who read to the child or look at books with the child. Both of these 
significant differences were in a negative direction indicating that as they increased, 
the child's reading attitude decreased. 
Hypothesis #3, that there would be a significant difference between the means 
of Preschool Children's Reading Attitudes based on the Physical Literary Environ-
ment of the Home, was not supported by any of the subhypotheses. Hypothesis 
#4, that there would be a significant relationship- ~etween Preschool Children's 
Reading Attitudes and the Parents' Attitudes Toward Reading was not supported 
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by the data. Pearson Product Moment Correlation showed no significant relation-
ship between the two. 
Additional analyses were performed and significant differences were found be-
tween preschool children's reading attitudes based on the number of specific times 
' ' 
the father read to the child. This difference was in a positive direction, indicating 
that as the number of specific times the father read t~ the child increased, so did the 
child's reading attitude. No significant differences were found based on the number 
of specific times the mother read to the child. ,' 
Significant differences were found based on the amount of time the mothers 
read for enjoyment and information. There was a significant positive difference 
between children's reading attitudes based on the mother's reading for enjoyment. 
However, there was a significant negative difference based on the mother's reading 
for information. No significant differences were found based on the father's reading 
for enjoyment or information. 
No significant differences were found based on the number of children's books 
and the number of adult books in the home. No significant differences were found 
based on the specific places where books or other reading material were found in 
the home. However, significant differences were found based on the father regularly 
reading to the child on a sofa. This difference was in a positive direction. Significant 
differences were found based on the mother reading to the child in a chair and were 
in a negative direction. Finally, analysis of variance was performed to examine 
if there were, significant differences between preschool children's reading attitudes 
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based on gender, preschool and age. No significant differences were found in these 
areas. 
Recommendations 
The results of this study did not provide conclusive information concerning 
the impact of the Home Literary. Environment on Preschool Children's Reading 
Attitudes. Although some significance was found, the differing directions of the 
significance leaves the results difficult to interpret. Some aspects of these results 
contradicted previous studies, only further contributing to the inability for clear 
interpretation. 
Therefore, it is recommended that further, more extensive study be done to 
relate the home literary environment to preschool children's reading attitudes. A 
specific area of study could deal with the differing effects mothers and fathers have 
on preschool children's reading attitudes. Another area for more extensive study 
could be in more thoroughly comparing parents' reading attitudes to their children's 
reading attitudes. A study to further examine the importance of who reads to the 
child as opposed to just the number of people who read to the child could be of value. 
Examining the reading programs and reading areas of the children's preschools 
could lend insight into reading attitudes. It is advised that more than one well 
validated assessment instrument be used to determine reading attitude and a larger 
sample be secured. These would assist in finding statistical significance and give 
the investigator more assurance of the accuracy of the children's reading attitudes. 
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The area of preschool reading attitudes has been neglected by researchers. 
Yet, because these young years are so impressionable, it is important to the future 
readers of our society that their feelings and attitudes be understood. If their 
reading attitudes can be enhanced through the home and the parents, then parents 
must be made aware of the importance of their interaction" with the child and 
" 
reading. Before this can be done, there must be research to validate and support 
this interaction. 
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FIRST PARENT'S SURVEY 
SECTION 1 
1. Who currently lives in your household? (Please list yourself on the 
first line. ) 
Name sex Relation to you Birthdate Occupation 
(Mo.fDayfYr) 
M F Myself 
M F 
M F 
M F 
-M F 
M F 
M F 
M F 
M F 
M F 
2. Your current household dollar income per month before taxes: 
0-499 
500-999 
1,000-1,499 
1,499-1,999 
2,000-2,499 
2,499-2,999 
3,000-3,499 
3,500-3,999 
4,000-4,499 
4,500-4,999 
5,000-5,499 
5,500-5,999 
6,000-6,499 
6,500-6,999 
7,000 plus 
3. How many children's books are in your home: (please estimate) 
0-4 
5-9 
10-19 
20-29 
30-39 
40-49 
50-59 
60-69 
70-79 
80-89 
90-99 
100 plus 
4. How many adult books are in your home: (please estimate) 
0-4 
5-9 
10-19 
20-29 
30-39 
40-49 
50-59 
60-69 
70-79 
80-89 
90-99 
100 plus 
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5. How often does your child look at books or other reading material: 
once a week or less daily, 5 - 15 minutes 
two to three times a week daily, 15 - 30 minutes 
daily, 30 - 60 minutes 
daily, more than, an hour 
6. Does your child have a public library card? 
yes no 
7. How often does your child go to the public library: 
once a month or less 
once every two weeks 
once a week 
twice a week or more 
daily 
8. Where in your home can books or other reading material usually be 
found: (Please mark all that apply) 
playroom 
kitchen 
child's bedroom 
bathroom 
living room 
library/study 
parent's bedroom 
other 
9. Which best describes how often older siblings spend time reading to 
or looking at books with your preschool child: 
not applicable 
once a week or less 
two to three times a week 
daily, 
daily, 
daily, 
daily, 
5 - 15 minutes 
15 - 30 minutes 
30 - 60 minutes 
more than an hour 
10. Which best describes how often other people (not parents and 
siblings), regularly spend time reading to or looking at books with 
your child in your home: 
not applicable 
once a week or less 
two to three times a week 
daily, 
daily, 
daily, 
daily, 
5 - 15 minutes 
15 - 30 minutes 
30 - 60 minutes 
more than an hour 
In# 10 above, who are these people:(Please check all that apply) 
grandmother 
grandfather 
regular sitter 
neighbor (adult) 
neighbor (child) 
other 
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SECTION 2 
1. What is your relation to the child: 
Mother 
Father 
Step-Mother = Step-Father Other 
2. How long have you lived with the child: (please mark only one) 
child's entire life 
4 - 5 years 
3 - 4 years 
2 - 3 years 
3. RacefEthnicity: 
Asian 
Black 
Hispanic 
White 
1 - 2 years 
6 months to 1 year 
less than 6 months 
Native American (Tribe 
Other ---------
4. What is the highest level of education you have completed? 
less than high school graduate (last grade completed? ___ ) 
GED 
high school graduate 
attended vocational/technical school 
attended college, did not graduate 
college graduate 
graduate education or professional training 
5. Marital Status: (please check one) 
Never Married Married __ Previously Married 
6. What is your current emp,loyment status: (please check all that 
apply} 
working, part-time 
working, full-time 
unemployed, looking for work 
unemployed, not looking for work 
retired 
student 
homemaker 
other 
7. Do you spend time reading to or looking at books with your child? 
_yes no 
IF YOU ANSWERED "NO" TO QUESTION #7 1 PLEASE GO TO QUESTION #11. 
a. Which best describes how often you spend time reading to or looking 
at books with your.child: 
once a week or less 
two to three times a week 
daily, 
daily, 
daily, 
daily, 
5 - 15 minutes 
15 - 30 minutes 
30 - 60 minutes 
more than an hour 
9. Is there a specific .time when you regularly read to or look at books 
with your child? (Please mark all that apply) 
no specific time 
morning 
nap time 
after supper 
bed time 
other 
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10. Is there a specific place in your home where you usually read to or 
look at books with your child? (Please mark all that apply) 
no specific place 
chair 
sofa 
parent's bed 
child's bed 
floor 
other 
11. Which best describes how often you spend time in personal reading 
for enjoyment in your h~me: 
once a week or less 
two to three times a week 
daily, 
daily, 
daily, 
daily, 
5 - 15 minutes 
15 - 30 minutes 
'30 - 60 minutes 
more than an hour 
12. Which best describes how often you spend time in personal reading 
for information and instruction in your home: 
once a week or less 
two to three times a week 
daily, 
daily, 
daily, 
daily, 
5 - 15 minutes 
15 - 30 minutes 
30 "'" 60 minutes 
more than an hour 
13. With what type of reading material do you spend the most time: 
(please check only one) 
newspapers 
magazines 
novels 
children's books 
technical material related 
to school or work 
other 
Circle that which best describes how you feel about each statement 
below. 
14. My child enjoys 
15. I enjoy reading 
16. I enjoy reading 
17. I enjoy reading 
18. I often discuss 
SA = strongly Agree 
A = Agree 
U = Undecided 
D Disagree 
SD Strongly Disagree 
being read to ••...•...........•.•..• SA 
to my child •••••••. · ••...••..•••..••. SA 
for my own pleasure .•....••...•..... SA 
for my own informa'tion .• : ••••.••..•• SA 
reading material with others .••••••• SA 
19. I think reading to my child will encourage him/her 
A u D SD 
A u D SD 
A u D SD 
A u D SD 
A u D SD 
to read later •..•••••.•••.•••••..•••••••..••..•••... SA AU D SD 
20. My child often asks me to read to him/her .••..•••••• SA AU D SO 
21. My child often repeats stories someone has read 
to himlher •••...•..••••.•.••.•••••••..•••.••..•••..• SA A u D SD 
22. My child helps take good care of books ....•••.•••..• SA A u D SD 
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SECOND PARENT'S SURVEY 
1. What is your relation to the child: 
Mother 
Father 
Step-Mother = Step-Father Other 
2. How long have you lived with the child: (please mark only one) 
child's entire life 
4 - 5 years 
3 - 4 ye,ars 
2 - '3 years 
3. Race/Ethnicity: 
Asian 
Black 
Hispanic 
White 
1 - 2 years 
6 months to 1 year 
less than 6 months 
Native American· (Tribe 
Other ---------
4. What is the highest level of education you have completed? 
less than high school graduate (last grade completed? __ _ 
GED 
high school graduate 
attended vocational/technical school 
attended college, did not graduate 
college graduate 
graduate education or professional training 
5. Marital Status: (please check one) 
Never Married Married __ Previously Married 
6. What is your current employment status: (please check all that 
apply) 
working, part-time 
working, full-time 
unemployed, looking for work 
unemployed, not looking for work 
retired 
student 
homemaker 
other 
7. Do you spend time reading to or looking at books with your child? 
__ yes .no 
IF YOU ANSWERED "NO" TO QUESTION #7, PLEASE GO TO QUESTION #11. 
a. Which best describes how often you spend time reading to or looking 
at books with your child: 
once a week or less 
two to three times a week 
daily, 
daily, 
daily, 
daily, 
5 - 15 minutes 
15 -·3o minutes 
30 - 60 minutes 
more than an hour 
9. Is there a specific time when you regularly read to or look at books 
with your child? (Please mark all that apply) 
no specific time 
morning 
nap time 
after supper 
bed time 
other 
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10. Is there a specific place in your home where you usually read to or 
look at books with your child? (Please mark all that apply) 
no specific place 
chair 
sofa 
parent's bed 
child's bed 
floor 
other 
11. Which best describes how often YQY spend time in personal reading 
for enjoyment in your home: 
once a week or less 
two to three times a week 
daily, 
daily, 
daily, 
daily, 
5 - 15 minutes 
15 - 30 minutes 
30 - 60 minutes 
more than an hour 
12. Which best describes how often you spend time in personal reading 
for information and instruction in your home: 
once a week or less 
two to three times a week 
daily, 
daily, 
daily, 
daily, 
5 - 15 minutes 
15 - 30 minutes 
30 - 60 minutes 
more than an hour 
13. With what type of reading material do you spend the most time: 
(please check only one) 
newspapers 
magazines 
novels 
children's books 
technical material related 
to school or work 
other 
Circle that which best describes how you feel about each statement 
below. 
SA = Strongly Agree 
A Agree 
u Undecided 
D Disagree 
SD strong~y Disagree 
14. My child enjoys being read to. , ••••••••.......•..... SA A u 0 so 
15. I enjoy reading to my ch,i ld ••.....•.•••••••.•••..... SA A u 0 so 
16. I enjoy reading for my own pleasure ••••.•..•••••.... SA A u 0 so 
17. I enjoy reading for my own information ••••••••.••••• SA A u 0 so 
18. I often discuss reading material with others .••••... SA A u 0 so 
19. I think reading to n.y child will encourage him/her 
to read later .•••...•••••..•..••••...•••••••••..•••• SA A u D so 
20. My child often asks me to re~d to himfher ••••••••••• SA A u 0 so 
21. My child often repeats stories someone has read 
to him/her .....•...........•...•.••••.•••••••••••••• SA A u 0 SD 
22. My child helps take good care of books •••••••••••••• SA A u D so 
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APPENDIX B 
PRESCHOOL READING ATTITUDE SCALE 
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PRESCHOOL READING ATTITUDE SCALE 
Adapted For Individual Administration 
86 
The Preschool Reading Attitude Scale (PRAS) will be given individually. These in-
structions have been adapted from the group instrument administration to fit individual 
administration. 
1. Record the information at the top of the PRAS. 
2. Begin to administer the PRAS by saying, "We are going to play a game with pictures 
of faces. There are three faces: a very sad face, a face that is neither happy nor unhappy 
(It's OK), and, a very happy face." Show the child each face as it is described. "When I 
ask you how you feel about certain things, put yolir finger on the face which sh_pws how 
you feel. There are no right or wrong answers. If I said, 'How do you feel when you eat 
chocolate candy?' which face shows how you feel? Someone may choose an unhappy face if 
he/she does not like chocolate candy, while someone else may choose a happy face because 
he/she likes chocolate candy. Now I'll read some questions to you and you will put your 
finger on the face that shows how you feel about what I read. Remember to show me how 
you feel. I'll read the questions two times. Do you have any questions?" 
3. Read each question from the scoring sheet to the child and circle the 3 if they chose 
the very happy face, 2 if they chose the neutral face and 1 if they chose the very sad face. 
4. Score the papers. 
THE PRESCHOOL READING ATTITUDE SCALE 
SCORING SHEET 
CHILD'S ID # ________ DATE OF BIRTH--------
DATE OF ADMINISTRATION CURRENT AGE __ _ 
NAME OF PRESCHOOL --------
The following statements should be read to the children. This is under step number 
three from the directions' section. 
HOW DO YOU FEEL ... 
1. When you look at pictures? ................................................... 1 2 3 
2. When someone reads to you in your classroom? ............................... 1 2 3 
3. When you look at books in the library? ....................................... 1 2 3 
4. When you read with others? .................................................. 1 2 3 
' d . ? 5. When the teacher rea s you a story. . ......................................... 1 2 3 
6. When you go the library area in your classroom? .............................. 1. 2 3 
7. When you read with everybody? ............... : . ............................. 1 2 3 
8. When you share your books with your friends at the library? .................. 1 2 3 
9. When you tell a story to a friend? ............................................. 1 2 3 
10. When you check out books from the library? .................................. 1 2 3 
11. When you talk about books? .................................................. 1 2 3 
12. When someone reads to you in a quiet place? .................................. 1 2 3 
~\ 
~ 
Sad 
1 point 
Sad 
1 point 
For Administration to Boys 
® • .., -
Neutral 
2 points 
For Administration to Girls 
. ,.,.....-: 
~I
Neutral 
2 points 
Happy 
3 points 
Happy 
3 points 
PRESCHOOL READING ATTITUDE SCALE RESPONSE FOR1L\T 
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APPENDIX C 
PARENTS' LETTERS AND CONSENT FORMS 
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" " ' ~~ ;f ..f..J~~~~,.:'~~~(,~~~;-:# ... ~ 
rnBOO 
Okla horn a State Universi~.y I STILLWATER, OKLAHOMA 74078-0337 242 HOME ECONOMICS (405) 744-5057 DEPARTMENT OF FAMILY RELATIONS 
AND CHII D DEVELOPMENT 
COLLEG~ OF HOME ECONOMICS 
Christine Flood 
329 Home Economics 
Oklahoma State University 
January, 15, 1992 
Dear Parents: 
My name is Chrls Flood and I am a graduate student at OSU working on a masters in 
Child Development/Early thildhood Education. My major area of interest is children and 
reading. I am working on my thesis in this area and would like you and your preschool· child's 
help. My thesis deals with preschool children's.attitud~s toward reading and their home. 
In order to collect data, I will administer. an attitude scale to preschool children which 
consists of twelve questions about reading or being read to. Each child will be asked to 
respond to how they feel· about each statement by choosing a picture of a very happy face, a 
face that is neither happy nor sad, or a very sad face. The administration of the attitude scale 
will only take about 15 minutes. The other part of my data will consist of surveys completed 
by each of the child's parents. All of the information gathered from the surveys and attitude 
scale will be coded with an identification number; your name would not be attached to it. 
Attached to this letter is a consent form. Please sign this consent form indicating 
whether you do, or do not give permission for your· child to be involved in this·study. If you 
choose to participate, at any time you· may change your mind and withdraw from the study. 
Participation requires that you, the parents, complete and return the two enclosed surveys, and 
that your child be given a reading attitude sur\Tey while at preschool, taking about 15 minutes. 
Whether you choose to participate or not, please return the consent form signed appropriately 
for my records. Return all of the forms in this envelope by Friday, January 24, 1992, to the 
box labeled READING ATTITUDE STUDY, in your child's classroom. If you have any 
questions; please contact me or my advisor, Dr. Arlene Fulton, at one of the numbers listed 
below. Thank you for your time: 
Christine Flood 
Home 377-9201 
Office 744-8362 
~;It!~ 
Dr. Arlene Fulton 
FRCD Advisor 
Office 744-6231 
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Consent Form 
Reading Attitudes Research 
Please return this consent form signed, by Friday, January 24, 1992, to the box in your child's 
preschoollabeledREADING ATIITUDE STUDY .. Thank you for your help. 
Dear ~,...,...,==cr=-'=""""'~=----' please read-this form and decide if }',Ou wish to give 
PARENT'S NAME 
permission for .,.-----===~=-=~==-=-:-=-~~=----~-----
PRESCHOOL CHILD'S NAME 
to participate in this r~search study. I understand that this will mean that my preschool child 
will be given a reading attitude scale while at preschool taking approximately 15 minutes. The 
purpose of this study is to relate preschool children's reading attitudes to their ·home literary 
environment. As this child's parents, we will complete and return the enclosed two surveys. I 
understand that participation is voluntary, that our names 'Yill in no way be attached to this 
information which will be held confidential and we may withdraw from the study at any time 
after notifying the researcher. I may contact Christine Flood at (405) 377-9201, should I wish 
further information about this research. I may also contact LeAnn Prater, University Research 
Services, 001 Life Sciences East, Oklahoma State University, Stillwater, OK 74078; 
telephone: (405) 744-5700. I have read and fully understand the consent form. I sign it freely 
and voluntarily and a copy has been given to me. 
Please check the appropriate statement of either giving permission or not giving permission for 
participation, also sign and date the bottom of the consent form. Thank you. 
__ Yes, I give permission for my child to take part in this 
research as described above. · 
__ No, I do not give permission for my child to take part in 
this research as described above. .. 
PARENT'S SIGNATURE DATE TIME 
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-PARENT'S COPY 
Consent Form 
Reading Attitudes Research 
Please retain for your information.· Thank you for~ your help. 
Dear ~:-r'"'Y,...,.:;;r;;;:;..,~~;:;----' please read this forrn and decide i( you wish to give 
PARENT'S NAME 
permission for ------=-::===~--===-=-:-::-~~=----------
PRESCHOOL CHILD'S NAME 
to participate in this resear~h study. I understand that this will mean that my preschool child 
will be given a reading attitude scale while at preschool ta.l9ng approximately 15 minutes. The 
purpose of this study is to relate preschool children's reading attitud~s to their home literary 
environment. As thts child's parents, we will complete and return the enclosed two surveys. I 
understand that participation is voluntary, that our names will in no way be attached to this 
information which will be held confidential ~d we may withdraw from the study at any time 
after notifying the researcher. I may contact Christine Flood at (405) 377-9201, should I wish 
further information about this research. I may also contact LeAnn Prater, University Research 
Services, 001 Life Sciences East, Oklahoma State University, Stillwater, OK 74078; 
telephone: (405) 744-5700. I have read and fully understand the consent form: I sign it freely 
and voluntarily and a copy has been given to me. 
' ' 
Please check the appropriate statement of either giving permission or not giving permission for 
participation, also sign and date the bottom of the consent form. Thank you. 
Yes, I give permission for my child to take part in this 
--research as described above. 
No, I do not give permission for my ch'ild to take part in 
--this research as described above. · · ' 
PARENT'S SIGNATURE DATE. TIME 
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--------------------- --------- 92 
Christine Flood 
[]]§[U 
DEPARTMENT OF FAMILY RELATIONS 
AND CHILD DEVELOPMENT 
COLLEGE OF HOME ECONOMICS 
329 Home Economics 
Oklahoma State TJniversity 
January 21, 1992 
Dear Parents: 
I STILLWA II R, OKLAHOMA 74078-0337 242 HQA,, ECONOMICS (405) 744 ;J57 
My name is Chris Flood and I am an OSU graduate student working on a masters in Child 
Development/Early Childhood Education. My major area of interest is children and reading. I am 
working on my thesis in this area and would like you and your preschool child's:help. My thesis deals 
with preschool children's attitudes toward reading and their home. ' 
j ' ~ 
' ' 
In order to collect data, I will administer an attitude scale to preschool children consisting of 
twelve questions' about reaaing or being read to>taking about 15 minutes. Each child will be asked to 
respond to how he/she feels about each statement by choosing a· picture of a very happ)' face, a face 
that 1s ne1ther happy, nor sad, or a very sad face. If ·you do not wish your child to participate, please 
contact your chtld' s teacher. The other part of my data will consist of surveys completed by the child's 
parents. All of the information gathered will be coded w1tli an identification number; your name would 
not be attached to it. 
Please take a few minutes to complete and- return the two surveys which are titled First Parent's 
Survey and Second Parent's. Survey. Thro.ugh'out these surveys, the terms "the child" and "your ~htld" 
are used m refetence to your preschool child who attends the OSU Child Development Lab V. Please 
complete the sur\·eys, relating them to your child's primary household as follows: 
1. Fust Parent's Survey (White Form) May be completed by either parent. SectiOn 1 
descnbes the famthes mvolved m the study. Please complete this information as accurately as posstble 
for your household. It will be confidential and your name will not be attached to 11. Secuon 2 
descnbes the parent's ind1vidual readmg ,habits and must be done independent of the other parent's 
responses. - ' 
2. Second Parent's SurVey (Yellow Form) To be complet..d by the other parent in the 
household independent of the first parent's' responses. If this second survey does not apply (1e only one 
parent Ism the chtld's'pnmary household), pl~ return the second survey blank. 
' ' ' 
· By Fnday, January 31,-199:2 please return the surveys in the enclosed envelope to your child's 
preschool classroom. Place it in the box labeled READING ATTITUDE STUDY. If you have any 
questions or concerns, please contact me. Thank you for yo11r time and participation. Wttho11t your 
asststance, I would not be able to research this important area of children and readmg. 
Chnstine Flood 
Home 377-9201 
Office 744-836:-! 
~flu~' 
Dr. Arlene Fulton 
FRCD Advisor 
Office 744-6231 
[U§[[] 
Oklahorna State University 
DEPARTMENT OF FAMILY RELATIONS 
AND CHILD DEVELOPMENT 
COLLEGE OF HOME ECONOMICS 
Christine Flood · 
329 Home Economics 
Oklahoma State University 
January 15, 1992 
Dear Parents: 
I STILLWATER, OKLAHOMA 74078-0337 242 HOME ECONOMICS (405) 744-5057 
Thank you for choosing to participate in my research study 
of young children's reading attitudes and their home. Please 
take a few minutes to complete and return the two surveys which 
are titled First Parent 1 s Survey and Second Parent's Survey. 
Throughout these surveys, the terms "the child" and "your child" 
are used in reference to your preschool child who attends 
Sunshine Tree. Please complete the surveys, relating them to 
your child's primary household as follows: 
1. First Parent's Suryey (White Form) May be completed by 
either parent. Section 1 describes the families involved in the 
study. Please complete this information as accurately as 
possible for your household. It will be confidential and your 
name will not be attached to it. Section 2 describes the 
parent's individual reading habits and must be done independent 
of the other parent's responses. 
2. Second Parent's Survey (Yellow Form) To be completed by 
the other parent in the household independent of the first 
parent's responses. If this, second survey does not apply (ie 
only one parent is in the child's pri~ary household) , please 
return the second survey blank. 
By Friday, January 24, 1992, please return the surveys in 
the enclosed envelope to your child's preschool classroom. Place 
it in the box labeled READING ATTITUDE STUDY. If you have any 
questions or concerns, please contact me or my advisor, Dr. 
Arlene Fulton. Thank you for your time and participation. 
Without your assistance, I would not be able to research this 
important area of children and reading. 
Christine Flood 
Home 3?7-9201 
Office 744-8362 
Dr. Arlene Fulton 
FRCD Advisor 
Office 744-6231 
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Oklahotna. State On'ioer~ ilu 
,. 
DEPARTMENT OF FAMILY RELATIONS 
AND CHII D DEVELOPMENT 
COLLEGE OF HOME ECONOMICS 
Christine Flood 
329 Home Economics 
Oklahoma State University 
January 15, 1992 
Dear Parents: 
> > 
I !>T/LLW-1/tR, OKLAHOMA 74078-0337 2-12 /lOME ECONOMICS (405) 744,-5057 
Thank you for choosing to participate in my research study of young children's reading 
attitudes and their home. Please take a few minutes to complete and return the two surveys 
which are titled First Parent's Survey and Second Parent's Survey. Throughout these surveys, 
the terms "the child" and "your child" are used in ·reference to your preschool child who 
attends the YMCA Preschool. Please comple~e the surveys, relating them to your child's 
pnmary household as follows: , · , 
1. FirSt Parent's Survey (White Form) May be completed by either parent. Section 1 
describes the families involved in the study. Please complete this information as accurately as 
possible for your household. It will be confidential and your name will not be attached to it. 
Section 2 describes the parent's individual-reading habits and must be done independent of the 
other parent's responses. 
2. Second Parent's Survey (Yellow Form) To be completed by the other parent 1n the 
household independent of the first parent's re~ponses. If this second survey does not apply (ie 
only one parent is in the child's primary household), please return the second survey blank. 
By Friday, January 24, 1992, please return the surveys in the enclosed envelope to 
your child's preschool classroom. Place it in the box labeled READING ATTITUDE 
STUDY. If you have any questions or concerns, please contact me or my advisor, Dr. Arlene 
Fulton. Thank you for your time and particiJ>iition. , Without your assistance, I would not be 
able to research this important area of children and reading. 
' ' 
2!/_..dP 
Christine Flood 
Home 377-9201 
Office 744-8362 
Dr. Arlene Fulton 
FRCD Advisor 
Office 74~-6231 
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APPENDIX D 
COMPUTER STATISTICS OUTPUT 
' 
·-
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PRESCHOOL READING ATTITUDES AND HOME ENVIRONMENT 
General Ltnaar Models Procedure 
Dependent Variable PRASSUM 
Source OF Sum of Squares Mean Square F Value Pr ) F 
Modal 12 2010&132 12 20101132 0 11 0 4403 
Error 44 Ill 72171421 20 13012187 
Corrected Total 45 817 13478281 
R·Square c y Root' MSE fi'RASSUM Mean 
0 013117 14 18001 4 48111133 30 11217311 
Source OF Type I ss Mean Square F Value Pr ) F 
INCCAT 12 20101832 12 20101132 0 11 0 4403 
Source DF Type Ill ss Mean Sqyara F Value l'r ) F 
INCCAT 12 20101832 12 20101132 0 11 o ••o3 
ANALYSIS OF VARIAN-CE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
HOUSEHOLD INCOME OF LESS THAN $3,500 PER MQNTH AND 
HOUSEHOLD INCOME OF $3,500 OR MORE PER MONTH 
• 
-PRESCHOOL READING ATTITUDES ,AND HOME ENVIRONMENT 21 13 Wednesday--. F'ebruary 21. 1182 .11 
General Ltnear Mod~ls Procedure 
I'RASSUM 
Source DF Sum of Squares Mean Square F Value Pr ) F 
Modal 1 20333333 1 20333333 0 01 0 1012 
Error 41 Ill 111SSSS7 20 18121:111 
Corrected Total .. 170 72000000 
R"'Square c y ltoot MSE'' PRASSUM Mean 
0 001240 14 10131 4 41424787 30 11000000 
source DF Type I ss Mean Square F Yahae ... ) F 
1 20333333 1 20333333 0 01 0 1012 
Source DF Type II I ss Mean Square F Value ... ) F 
LKIKSCAT 1 20333333 1 20333333 0 01 0 1012 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
CHILDREN WHO LOOK AT BOOKS LESS THAN 15 MINUTES EACH DAY AND 
CHILDREN WHO LOOK AT BOOKS 15 MINUTES OR MORE EACH DAY 
PRESCHOOL RRADIND ATTITUDES AND HOME ENVIRONMENT 13 21 Tuesday, April ~. 1112 
Dependent variable I'RASSUM 
Source OF Sum of Squares Moan Square F Value Pr 
) F 
Model s IG Oil &Ill~ II 21333333 0 .. 0 4182 
error 34 ~33 43333333 21 11~151813 
Corrected Total 31 821 50000000 
lll•Squar-e c v Root MSE fiiRAssuM Mean 
0 115813 IS 61113 4 14452028 21 '75000000 
Source oF Type I ss Mean Square F Value Pr 
) , 
I'ARSI'TM! I II 0811181~ 18 21333333 0 81 0 4112 
Source DF Type Ill ss Mean Square I' Value Pr ) 
l'r 
I'ARSI'TME I 16 0116681~ II 21333333 0 .. 0 4112 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
NUMBER OF SPECIFIC TIMES PARENTS REGULARLY READ TO THE CHILD 
PRESCHOOL READING ATTITUDES AND HDMI ENYIRDNMINT 13 &0 Monday, March 11, 1112 
General Linear Models Procedure 
PRASSUM 
source Dl' su .. Of SQuares Mean Square , Value l'r ) , 
Model 1 01881~24 1 .011881'724 0 015 0 821~ 
lrror :sa 828 441102~1 21 80108 us 
corrected Total 31 821 10000000 
R•Square c v Root MSE PR:ASSUM Mean 
0 0012~~ II 1148~ 4 aal11284 21 ~1000000 
source Dl' Type I ss Mean Square F vatu• Pr ) F 
PINI'RCAT 1 01811124 1 0111&1~24 0 Oil 0 821~ 
source DF Type Ill ss Mean SQuare F Value ,. ) F 
PINI'RCAT 1 011181~24 1 01881'720 0 011 0 821~ 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
ONE OR NEITHER PARENT READS FOR INFORMATION DAILY AND 
BOTH PARENTS READ FOR INFORMATION DAILY 
2 
2 
PRESCHOOL READING ATTITUDES AND HOME ENYJRONM!NT 13 40 Monday. March 18, 1992 54 
Genera 1 Linear Models Procedure 
Dependant Var,abla PRASSUM 
source DF sum of Squares Mean Square F Value Pr > F 
Model 79 77285398 79 7728539& 4 16 0 0486 
Error 37 709 68304346 19 18008226 
corrected Total 38 711 43589744 
R•Squara c v Root MSE PRASSUM Mean 
0 1010&0 14 80076 4 37950708 28 &8974359 
Source DF Type I ss Mean Square F Value Pr > F 
PEN..tRCAT 79 77285398 79 77285396 4 16 0 0486 
source DF Type Ill ss Mean Square F Value Pr ) F 
PEN..IRCAT 79 77285396 78 77285396 4 16 0 0486 
PRESCHOOL READING, ATTITUDES AND ,HDME ENVIRONMENT - 13 40_Monday, Mirch 16, 1892 IS 
General Ltnear Models Procedure 
Tukey•s Studenttzed Range (HSDJ Test for vart~ble PRASSUM 
NOTE Thts test controls the type 1 expertmantwtsa error rata, but generally has a htgher type 
II error rate than REGWO 
Alpha: 0 0& dfs 37 MSE= 11 18008 
Crtttcal Value of Studant1zed Ranges 2 81& 
Minimum Stgntficant Difference~ 2 8888 
WARNING Cell sizes are not equal 
Harmontc Mean of cull stzes= ta 87179 
Means wtth the same letter are not stgntf1cantly dtfferent 
Tukey Grouping Mean N PJ!N..IRCAT 
A 30 '783 23 0 
27 875 16 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
ONE OR NEITHER PARENT READS FOR ENJOYMENT DAILY AND 
BOTH PARENTS READ-FOR ENJOYMENT DAILY t.O 00 
De~ondent Vartable 
Source 
Model 
error 
Corrected Total 
source 
RIADCAT 
source 
READ CAT 
PRESCHOOL READING ATTITUDES ANO HOME ENVIRONMENT 23 11 Monday, ~•~ch 2, 1112 &I 
PRASSUM 
DF 
... 
... 
R•Square 
0 102204 
DF 
DF 
lUll Of Sqyares Mean Square 
" 
Value ... ) 
" II 2112210~ II 2112210~ I ... 0 0231 
·~1 101~~113 ,. 11U32~1 
1~0 ~2000000 
c v Root MSE PRASSUM Moan 
1" 12111 • 21103151 :so 11000000 
Type I ss Mean Square 
" 
Value ... ) 
" II 2112210~ II 2112210~ I ... 0 0231 
Type Ill ss Mean SquaP"e , Value ... ) 
" II 2112210~ •• 2112210~ I ... 0 0231 
PRESCHOOL READING ATTITUDES AND HOME ENVIRONMENT 23 11 Monday. March 2. 1112 10 
General Linear Models Procedure 
Tukey•s studanttaad Range (HSD) Test for variable PRASSUM 
NDTI This test controls the type 1 expertmentwtse error rata, but generally has a higher type 
11 error rate than REGWO 
Alpha• 0 05 dfl •a MSI• 11 111•3 
Critical Value of Student,aed Range• 2 &•3 
MtntmuM S1gntftcant Dtffarancea 2 &31 
WARNING Cell staas are not equal 
Harmonic Mean Of call staes• 1& 2• 
Means wtth the same letter are not stgntftcant1y different' 
Tukey Grouptng 
A 
• 
Mean 
32 ··~ 
21 311 
N READCAT 
12 0 
:sa 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
LESS THAN TWO PEOPLE READ TO THE CHILD MORE THAN ONCE A WEEK AND 
TWO OR MORE PEOPLE READ TO THE CHILD MORE THAN ONCE A WEEK 
PRESCHDDL READING ATTITUDES AND HDMI ENVIRONMENT 01 II Wednesday, March •· 1112 •s 
'General Ltnear Models Procedure 
PRASSUM 
Source DF &UII Of squares Mean Sctua.-a F Value Pr ) F 
Modal 10 14111041 I 47:101124 0 27 0 7111 
lrror 47 Ill 77:1101112 20 42071135 
CoJ"rected Total 41 170 72000000 
R•Squara c v aoot MSE I'RASSUM Meen 
0 011271 ,. 11311 4 • 1112100 :10 11000000 
source DF Type I ss Mean Square F Value Pr ) F 
TDTIKCAT 2 10 14111041 I 47301124 0 27 07161 
source DF Type Ill ss ~M.~n Squar a , Value Pr > F 
2 10 141111041 I 47301124 0 27 0 7111 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
FEWER THEN 60 BOOKS IN THE HOME, AT LEAST 60 BOOKS 
. AND 60 OR MORE CHILDREN'S AND 60 OR MORE ADULT BOOKS· 
I'RESCHDDL READING ATTITUDES AND HOME ENVIRONMENT 01 II Wednesday, March '· 1112 3' 
General L1naar Models Procedure 
Dependant Yartable PRASSUM 
Source DF Sum of Squar-es Maan Square F Value Pr 
) F 
Model 7 51 ,.500000 7 31828571 0 34 0 
1318 
Error 42 811 12100000 21 17111117 
torr act ad Total u, 170 72000000 
R·Squara c v Root MSE ,RASSUM Mean 
0 013317 15 50101 4 1'775 1715 30 11000000 
source DF Type I ss Mean Square F Value ... 
) , 
NII'LCIKS 7 51 71100000 7 31828171 0 34 0 1311 
Source DF Type Ill ss Mean Squar-e 
, Value Pr ) , 
NBPLCBKS 7 51 71100000 7 :11128571 0 :14 0 8:111 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
NUMBER OF PLACES WHERE BOOKS OR OTHER READING MATERIAL WERE FOUND IN THE HOME 
......... 
0 
0 
PRESCHOOL RBADING ATTITUDES AND HOME BNYIRONMENT 13 21 Tuesday, April '7, 1112 
General Ltnear Models Procedure 
Dependent Vartable PRASSUM 
Source DF Sum of Squares Mean Square F Value Pr ) F 
Model a 132 12142a57 1B 57767a57 0 74 0 &&11 
Error 31 .. , a7117143 22 .7115312 
Cor-rected Total 31 au 50000000 
R•Square c y Root MSE PRASSUM Mean 
0 111111 1& 13711 4 74130211 21 71000000 
Source DF Type I ss Mean Square F Ya~ue Pr ) F 
PARSPPLC 132 12142al7 1& 17787117 0 74 0 1511 
Source DF Type Ill ss c Mean Square F Value Pr ) F 
PARSPPLC a 132 1Z 142157 1& 17767117 0 74 0 1511 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
SPECIFIC PLACES THE PARENTS REGULARLY READ TO THE CHILD 
• ! 
i 
PRESCHOOL READING ATTITUDES AND HOME ENVIRONMENT 01 59 WedneSday, March 4, 1192 26 
General Ltnear Models Procadure 
Dependant Vartable PRASSUM 
Source DF Sum of Squares Mean Square F Value Pr ) F 
Model 136 92661221 27 3a533&44 1 OS 0 2272 
Error 44 133 '79331'7'79 11 94984813 
Cor-r--'ected Total •• 170 "72000000 
R•Square c y Root MSE PRASSUM Mean 
0 14105'7 ,. 43350 • 35314233 30 11000000 
Source DF Typa I ss Mean Square F Value Pr ) F 
MRDMAT 5 138 92661221 27 38533844 1 45 0 2272 
Source DF Type Ill ss Mean Square F Value Pr ) F 
MRDMAT s 136 92861221 27 31533844 ' 
u 0 2272 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
THE TYPE OF READING MATERIAL WITH WHICH THE MOTHER SPENDS THE MOST TIME 
,_. 
0 ,_. 
PRESCHOOL READING ATTITUDES AND HDME !NYIRDNMENT 09 59 Wednesday, March 4, 1892 30 
General Linear Models Procedure 
Dependent Yariabla PRASSUM 
Sour.ca DF Sum Of Squares Mean Square • F value Pr ) F 
Modal 134 73809524 33 68452381 I 10 0 1728 
Error 35 694 76190476 IB 85034014 
Corractad Total 39 829 50000000 
R-Square c y Root MSE PRASSUM Mean 
0 112433 I 4 97604 4 45537205 29 75000000 
source DF Type I 55 Mean Square F Value Pr ) F 
DRDMAT 134 73809524 33 88452311 I 10 0 1728 
Source DF Type Ill ss Me•n Square F Y•lue Pr ) F 
DRDMAT 134 73809524 33 88452381 I 10 0 1128 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
THE TYPE OF READING MATERIAL WITH WHICH THE FATHER SPENDS THE MOST TIME 
variable 
PRASSUM 
PARSUM 
PRESCHOOL READING ATTITUDES AND ~OME ENVIRONMENT 
Corret•tton Analysts 
13 21 Tuesday. April '7, 1112 10 
PRASSUM PARSUM 
Simple Stat1sttcs 
N Moan 
30 110000 
71 115000 
Pearson correlation Coofftc,•nts I Prob 
PRASSUM 
PARSUM 
StCI Dev 
4 4501, 
• 124523 
sum 
1501 000000 
311'7 000000 
Mtntmum 
1. 0,-00000 
•• 000000 
:R: under Ho RhocO I Number of Observattons 
I 00000 
0 0 
50 
0 03133 
0 1231 
40 
PARSUM 
0 03133 
0 8231 
40 
1 00000 
0 0 
40 
CORRELATION OF THE SUM OF THE CHILD'S PRAS 
AND PARENTS' ATTITUDES TOWARD READING 
Maximum 
31 000000 
•• 000000 
Source 
Model 
Error 
Corrected Total 
Source 
DI~TMCAT 
source 
DI~TMCAT 
~ReSCHDDL READING ATTITUDES AND HDME eNVIRONMENT 
Gene~al Linear Models Procedure 
~RASSUM 
DF SuM of Sctuaras Mean Square F Value P• ) 
, 
221 30112311 221 30112311 13 13 D DDDI 
:sa IDI 11D4'JS11 11 DDID1213 
38 121 10000000 
R•Square c y Root MSI ~RASSUM Mean 
0 211719 
DF 
Dl' 
13 44741 4 00012812 
Type I ss Mean SQuare 
221 30112311 221 ::10152311 
Type Ill •• Mean Square 
221 ::10112::111 221 30112::111 
PRISCHDDL RIADING ATTITUDES AND HDMI ENVIRONMENT 
Gen8ra1 Linear Models ~rocedure 
Tukey•s Stuaenttaed Range (HSD) Test for vartable PRASSUM 
21 'riOOOOOD 
I' Yalua P• ) I' 
1::1 I :I 0 0001 
, Value ~· ) F 
1::1 13 0 0001 
13 os Thursday, March I, 1112 
NDTI Thts test controls the type I expart~entwtse error rate, but generally nas a ntgher type 
II error rata than RIGWO 
Aipha• 0 05 df• 31 MSI• 11 00&01 
Crtttcal Value of Stuaenttaed Range• 2 &13 
Mtntmum stontftcant Dtfference• 3 3701 
WARNING Cell staes are not equal 
HarMontc Mean of cell staas•, 11 II 
Means with the same letter are not stgnfftcantly different 
Tukey Grouping 
A 
• 
Mean 
34 IS? 
21 • ., 
N DSPTMCAT 
., 
33 0 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
FATHER HAVING LESS THAN TWO SPECIFIC TIMES WHEN HE READS TO THE CHILD AND 
FATHER HAVING TWO OR MORE SPECIFIC TIMES WHEN HE READS TO THE CHILD 
2 
IJ: II Mond•y, M .. ch 2, II II II 
Oe,ondt~t Va,laDio: ~AAIIUM 
....... OF 
..... , II 
Corr oct od Tot •• .. 
ll·lqu••• 
•• 014110 
Source 
" MINJCU 
DF 
MIN.ICAT 
....... IQUa,.es Moon &quare , Yoluo ,, , , 
n.uuun II 1112143, 4 .. o.oooo 
au.nn:nu .. II IOIIU 
no TIOOOOOO 
c v. "oot Mil '"AllUM Moon 
,. ... ,. 
• aoau2n so 11000000 
, ...... I .. M••n lque,.e , Volue ,, , , 
u ltiUUT II 11121431 • .. 0 •••• 
flo' PO Ill .. Mean IQuere , Value ,, , , 
12 1112UST 12 IIUUn •••• 0 0404 
PRIICHOOL RIADINI ATTITUDII AND HOMI INYIRONMINT 
General Ltneer Mo~e1s '~•o•aure 
Tukoy't ltudontllod Range (HID) Tott for vorloDio· JlaASIUM 
NOTI• Tftlt tott controls tho typo I oMporiMontwlso error rato, out e•n•••••v has a fttghor typo 
II error rote than "IGWO 
Alpha• o ot df • •• MU • 11 11102 
c .. tttoa1 Y•ho~e •' ltudenttled ••n;e• 2 ••2 
Mt~t•um ltgntf\cant Otfferenae• 2 4111 
WUNIHG• Clll SIJOS oro not equal, 
HarMo~tc Mee" Of ce11 •••••• 24.31 
Tuktlf Grouplftl 
• 
I 
Me•n 
" .. , 
II Oil 
N MIN.ICAT 
21 0 
21 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
MOTHERS READ FOR PERSONAL ENJOYMENT LESS THAN FIVE MINUTES PER DAY AND 
MOTHERS READ FOR PERSONAL ENJOYMENT FIVE MINUTES OR MORE PER DAY 
OllpOftdelll 
IOIIrOO 
MOdal 
lrror 
corraotad 
louroo 
IIIIIII'CAT 
&ouroe 
Ml '"c"' 
I"USCHDOL ~lADING AfTITUDII AND HOMI INYI~DNMINT 2~: I I Mondav, M .. cll 2. 1112 
General L 'n••r Models l"rocoduro 
vartall:l1o: I" !!AllUM 
" 
lura of ......... Moan lquoro , Vo1uo ... ) , 
14 111201:11 ••. 111201:11 4.10 0 0111 
.. .... 10011311 11.41121113 
Total .. no ,.000000 
~·tquara t y IIOOI MSI I"IIAIIUM Moan 
0.011UI 14, 2U21 4.1110111 I 10 11000000 
., TVI>O 'I .. ... _ .... _ ........ , VOlUO ... ) , 
.. &11201:11 •• . 11121111:11 • 10 
0 0,,, 
,, Typo Ill II Mean IQuare , Value ... ) , 
•• 111201:11 ll • 11201:11 4.10 0 0:111 
I"IIIICHOOL IIIADING &TTITUDII AND HOMI INVIIIONMINT 
a•n•r•l ~\ne•r Mode1S ,rooe~u~e 
TUkly'l ltudontiiOd Ranoa IHSOI Tilt for varlall:llO' I"O&IIUM 
· to 11:1ut gonoraltv 1101 a 111o11ar Typo This test oo"tro1s tn• tv'• I ••••~tMentwtte •rror r• ' 
NOTI' II error rota t nan IIIGWO · 
All>lll• 0 01 dfo 41 Mil• 11.41121 
crtTiaol vatuo of ttudentlled llano•• 2 14:1 Mtnt~u~ atontftcant Dtfforence• 2,,20' 
WAIININC: Call 11101 are noT equal. 
HarMOnic Moon of call stoat• 20.11 
Moans wtTn 1110 1a~• lotto• aro not stontfiOalltlv dlfforont 
Moon 
to "' 
21.011 
21 
" 0 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
11 
MOTHERS READ FOR PERSONAL INFORMATION OR INSTRUCTION LESS THAN FIVE MINUTES PER DAY AND 
MOTHERS READ FOR PERSONAL INFORMATION OR INSTRUCTION FIVE MINUTES OR MORE PER DAY 
PRBSCHDDL RBADING ATTITUDBS AND HOME KNYIRONMBNT 
General Linear Models Procedure 
Dependent Vartable· ~RASSUM 
source D~ 
Model 
l!rror :u 
Corrected Total 31 
R•Square 
0 120880 
Source DF 
DSDP' A 
Source DF 
DSO~A 
Sum of Squares Mean Square ~ Value Pr ) ~ 
100,10411817 100 10411117 5 22 0 0211 
721 31513333 II 11412711 
128 &0000000 
c y Root MSE PRASSUM Moan 
14 72111 4 381 11733 21 '7S000000 
Type I ss Mean Square , Value Pr ) ~ 
100 10418887 100 10411187 5 22 0 0281 
Type Ill 55 Moan Square F Value Pr ) , 
100 10411817 100 10411117 • 22 0 0211 
PRBSCHOOL RBADING ATTITUDBS AND HOM! !NYIRONM!NT 12·18 Wednesday, March 11, 11•2 24 
General Linear Models Procedure 
tukey's Studenttzed Range IHSD) Test for variable· PRASSUM 
NOTE· This test controls the type I expertm•ntwtse error rate, but generally has a htghor type 
11 error rate than RICWO 
Alphaa 0 01 df• 38 MSE• 11 1•413 
Critical Value of Studentt2ed Range• 2,883 
Minimum Significant Dtfferencea 2.8125 
WARNING· Cell slzos are not equal 
Harmonic Moan of cell sl:~esa 11 2 
Means wtth tho same letter aro not significantly dlfforvnt. 
Tukoy Grouping Mean N DSOFA 
A 31 811 18 
• 21 468 24 0 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
FATHERS DO NOT REGULARLY READ TO THE CHILD ON A SOFA AND 
FATHERS DO REGULARLY READ TO THE CHILD ON A SOFA 
PRESCHOOL READINa ATTITUDES AND HOME ENVIRONMENT 
Gonora1 Linear Models Procedure 
Dopondont Vartabto• PRASSUM 
Sour co Dl" 
Modal 
l!rror 41 
corroctod Total 41 
R-Squara 
0 111117 
Sour co Df 
MCHAIR 
sour co Dl" 
MCHAIR I· 
sum of Squares Moan Square 
101 84288010 101 114218010 
882 17733110 17. 18202'71 1 
9'70 '72000000 
c v Root MSE 
14 0822'7 2381632'7 
Type I ss Mean Square 
108 114211010 108 114218010 
Typo Ill ss Moan Square 
108 54288010 108 54211010 
PRISCHOOL READING ATTITUDES AND HOM! !NYIRDNMENT 
conoral ltnaar Models Procedure 
Tukoy•s studontt 2od Range (HSD) Test for vartabla 'RA~SUM 
NOT!• Thts test controls tho typo J oxportmentwtsa orror rato, 
JJ error rate than REGWO 
A1ph•• 0 OS df• 48 MS!• 17.18203 
crttlcat vatua of Studontlaod Ranoo• 2.a43 
Mtntmum stontftaant Otfferenc•• 2.4417 
WARNING Cell st2es •re not equ•l. 
Harmontc Mean of celt s12es• 24 31 
Means with tho same tattgr 
Tukey Crouptng 
A 
8 
Mean N MCNAIR 
31 414 21 0 
21 421 21 
12•18 Wednesday, March 18, 1112 
I" Yaluo Pr ) F 
I 04 0 017S 
PRASSUM Moan 
30 11000000 
I" Value Pr ) F 
I 04 0 one 
I" YatUo Pr ) f 
8 o• 0 01'71 
but generally has a ntohar typo 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
MOTHERS DO NOT REGULARLY READ TO THE CHILD IN A CHAIR AND 
MOTHERS DO REGULARLY READ TO THE CHILD IN A CHAIR 
2 
3 I 
I 
Dependent Yarlablo 
source 
Modal 
l!rror 
Corrected Tat a 1 
source 
POI4RCAT 
Source 
PQI4RCAT 
PR8SCHOOL READING ATTITUDES AND HOME ENVIRONMENT 13 40 Monday, March 18, 1882 27 
General Ltnaar Models P~ocadure 
PRASSUM 
OF 
38 
31 
R-Squara 
0 01984 6 
DF 
OF 
Sum af Squar as Mean Square , Value Pr ) F 
82 85825000 82 6&825000 4 21 0 0472 
141 84375000 II 1531&211 
829 10000000 
c y Root MSE PRASSUM Mean 
14 90111 4 43325812 21 76000000 
Type I ss Mean Square , Value Pr ) F 
82 85625000 82 65625000 4 21 0 0412 
Type Ill ss Mean Square F Value Pr ) , 
82 85825000 82 SS625000 4 2 I 0 0472 
PR!SCHDDL READING ATTITUD8S AND HOME !NYIRDNM!NT 13•40 Monday, March- 1&, 18112 21 
Conoral Linear Models Procedure 
Tukey•s Student12ed Range IHSDJ Test for varl8b1e PRASSUM 
NOTE• Thts test controls the type J expertmentwtsa error ratg, but generally has a higher type 
II error rate than REGWO 
Alpha• 0 OS df• 38 MSE: 11 85371 
Crlttcal Value of Studonttzed Range• 2 883 
Mtntmum Stgntfleant Differences 3 1•71 
WARNING Cell stzes ere not oqual 
Harmontc Mean af call sizas• 12 a 
Means wfth the same lat'ter are not stgntftcantly dt-fferent 
Tukey Grouping Mean N POI4RCAT 
A 30 489 32 
8 2S 875 8 0 
ANALYSIS OF VARIANCE OF THE SUM OF THE CHILD'S PRAS AS CATEGORIZED BY 
AT LEAST ONE PARENT DID NOT STRONGLY AGREE AND 
BOTH PARENTS STRONGLY AGREED WITH THE STATEMENT 
MY CHILD ENJOYS BEING READ TO 
1---' 
0 
00 
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